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ADVANTAGES AND DISADVANTAGES
OF ICT APPLICATION IN ELT

Kalkayeva A.B.
Satbayev University, Almaty, Kazakhstan

language teaching (hereinafter — the ELT) in higher education and formulating recommendations

on its further improvement. To achieve this aim, a two-stage research has been conducted:
1) reviewing and summarizing some available research papers on this topical issue; 2) analyzing the author’s
own experience of ICT application in ELT at Satbayev University.

The analysis of available papers of recognized researchers on this subject matter has made it possible to
systemize all the discussed ‘pros’ and ‘cons’ in an allied table of possible advantages and disadvantages.

The main objective of the second stage has been conducting a survey with a group of Satbayev University
English language teachers in order to form a comprehensive overview of how ICT is being used in the real
ELT practice in the higher education of Kazakhstan. To do so, a detailed questionnaire on the ways of the
practical application of various forms of ICT in teaching students of different levels of English has been
elaborated. Overall, 31 teachers have been interviewed.

The findings of the survey have been collated and ‘synchronized’ in the ‘advantages and disadvantages’
spreadsheet. Thus, an attempt has been made to measure and evaluate to what extent the current Satbayev
University practice of ICT application in ELT coincides with the world’s practice. The findings have been
presented in the form of a SWOT-template, and this has made it possible to work out recommendations for
the further usage of ICT in ELT.

Key words: ICT in ELT, ICT in FLT, advantages and disadvantages, high technologies in education,
digital English learning

This article is aimed at figuring out possible ‘pros’ and ‘cons’ of digitalizing the sphere of the English

In today’s era of globalization and rapid digitalization it is crucial to acknowledge the importance of
introduction and application of the information and communication technologies (hereinafter — the ICTs) in
all sectors of economy and social development, including the sphere of education. ICT, in its turn, has brought
drastic changes into the conceptual perception of the educational process itself. Thus, many authors believe
that nowadays, due to the overwhelming penetration of ICTs into people’s everyday lives, Bloom’s Taxonomy
can no longer be applied in the same way as it has been applied for many decades after its first introduction in
1950s. In my opinion, a contemporary concept of the ‘e-learning ‘flower’ created and proposed by Holmes, B.
and Gardner, J. (2006) is a more pragmatic alternative. The circle-like shape of the ‘flower’ and radial location
of its petals imply that there is no hierarchy in the considered framework of skills. In any one case of e-learning,
the practical activity undertaken by the learner may involve one or several of the actions or skills in the order
most suitable for achieving the set aims, within a particular context.

Therefore, the changes in the paradigm of learning require changes and developments in teaching methods.
Teachers have to be technologically savvy and know how to apply various types of ICTs in their classroom
in the most efficient way - in order to cover all the learning needs of the new generation. And this paper
aims at figuring out possible advantages and disadvantages of digitalizing the sphere of the English language
teaching (hereinafter — the ELT) and formulating recommendations on further improvement.

To achieve these aims, a three-stage procedure has been followed: 1) reviewing and summarizing some
available research papers on this topical issue; 2) analyzing the author’s own experience of ICT application
in ELT at Satbayev University; 3) systemizing the findings in a SWOT-analysis template to work out
recommendations for the further usage of ICT in ELT.



Summary of the considered papers: Advantages

Around 20 research articles of some recognized researchers in this subject matter have been considered.
As the result, it is noteworthy that the majority of the scholars distinguish more advantages rather than
disadvantages of digitalizing the sphere of ELT.

Thus, according to Utami (2012), computer assisted language learning (CALL) is a more productive way
of vocabulary acquisition. Moreover, nowadays the Internet can also serve as a convenient and quite an
authentic source for getting acquainted with grammatical rules, examples of their application, along with
controlled and semi-controlled grammar practice exercises.

Furthermore, Larson (2010) suggests that E-books offer an enormous base of reading material to language
learners. Digital readers, like ‘Kindle’, help both strong and weak students to develop their reading skills. In
my opinion, the same statement can be applied to the listening skills — there are a lot of e-platforms which
provide access to a great database of audios in English with listening scripts and exercises.

As far as productive language skills are concerned, Waddell (2014) states that video-recording enables
learners to practise speaking and increases motivation of language acquisition as they are asked to speak and
act out dialogues or monologues on interesting topics. Similarly, integration of social media can promote
writing skills, as it makes students produce more written target language (Arslan et al., 2010).

Apart from the basic language skills, the use of ICTs in daily life helps develop intercultural communication
skills (Ur 2015). Savvidis (2016) assures that ICTs help develop skills essential for the 21st century:
collaborating with others, critical thinking, communication in different forms, making and conducting
presentations, improving motivation and productivity.

Moreover, ICTs help students demonstrate what they have learnt and undertake formative and summative
assessment (Hue et al., 2013), as well as self-assessment (Gide 2014). Virtual learning environments (VLE)
allow not only students, but also other interested parties like parents, have access to seeing and assessing
the learners’ progress. VLEs decrease the social distance among all participants (Rhalmi 2017).

Summary of the reviewed papers: Disadvantages

The foremost obstacle while integrating ICT in ELT relates to the issues of intellectual property, plagiarism
and credibility of sources (Tyner 1998).

Furthermore, without teachers’ guidance, most students may not use all the available advantages of ICTs
at full capacity on their own (Gebremedhin et al., 2015).

One more disadvantage of ICT application in ELT is the cost of modern technology: both hardware and
software. The latter are sometimes very expensive in their price (Poudel 2018) to be purchased by individuals
or institutions. Moreover, learners and teachers as ICT users may sometimes experience problems with
transportation and electricity (Poudel 2018).

Survey among EFL instructors of Satbayev University

The main objective of the second stage has been conducting a survey with a group of Satbayev University
English language teachers in order to form a comprehensive overview of how ICT is being used in the real
ELT practice in the higher education of Kazakhstan. To do so, a detailed online questionnaire on the ways
of the practical application of various forms of ICT in teaching students of different levels of English has
been elaborated.

Overall, 31 teachers have been interviewed, which constitutes around 50% of the English Language
Department. At the moment of the interview, 38% of the respondents were aged 21-30, 26% - aged 31-40,
19% - older than 60, 17% - aged 41-60. 2 male instructors (10%) and 29 female instructors (90%) have
participated in the survey. 55% of the interviewed staff have taught English for 1-6 years, 29% - for more than
20 years, 16% - for 7-20 years. 26% of the respondents were teaching Elementary level, 52% - Intermediate,
22% - Upper-Intermediate and Advanced.



To find out what particular types of ICTs and at what stages of the lesson are used to make the lesson
more efficient, the following multiple-choice questions have been covered:

1. How often do you recommend your students to watch TV programmes for the purposes of learning
English?

2. How often do you recommend your students to listen to the radio for the purposes of learning English?

3. Please, tick the Internet-based ICTs that you often use in your ELT practice (you can tick more than
one) and add your own options, if any.

4. Please, tick the items of hardware which you often use in your ELT (you can tick more than one) and
add your own options, if any.

5. Please, tick the items of software which you often use in your ELT (you can tick more than one option)
and add your own options, if any.

6. What stages of a lesson do you usually use the ICTs at?

The answers to the above questions have made it possible to create a comprehensive overview of how ICT
is being integrated into the ELT practice at Satbayev University. Thus, half of the respondents (51.6%) always
recommend watching TV in English to their students, whereas the radio isn’t as popular as the television - one
third (29%) of the teachers rarely suggest this type of ICT for the purposes of learning English. Among the
Internet-based ICTs, video platforms such as the Youtube are the most often used ones (77.4%), followed by
online exercises and quizzes (64.5%), online dictionaries (61.3%), online books and magazines (45.2%) and
online messengers (45.2%). The least popular Internet-based ICTs for learning English are social networking
sites (32.3%), University Portal (6.5%) and Google classroom (3.2%).

As for the hardware, the interviewed teachers exploit laptops and mobile phones most of all in their
practice — 28 votes or 90.3% for each of the types. Then follow printers (77.4%), speakers (64.5%) and copiers
(61.3%). It is noteworthy, that desktop computers and IWBs (Interactive Whiteboards) have been ticked only
by 9 of the respondents (29%). And the least popular device is the tablet — preferred by only 2 teachers out
of 31 (6.5%). The most frequently used software among the University English teachers is Microsoft Word
(90.3%), Microsoft Power Point (87.1%) and the English File software (35.5%). Next follow Microsoft Excel
(32.3%) and Prezzi (29%). And only 2 people out of 31 have mentioned Google classroom and Moodle.

Most of the respondents (around 84%) usually integrate ICTs in listening assignments, 22 teachers out of
31 — while presenting vocabulary, 20 out of 31 — in grammar presentation. Almost half of the Department
instructors apply ICT in speaking tasks and controlled and semi-controlled practice exercises - 58.1% and
45.2% correspondingly (figure 1):

Lead in 11 (35.5%)
Vocabulary presentation 22 (71%)

Grammar presentation 20 (64.5%)
Controlled and semi-controlled 14 (45.2%)

practice. _.
Witing practice 8 (25.8%)

Speaking practice 18 (58.1%)
Reading tasks 13 (41.9%)
Listening tasks 26 (83.9%)
Giving feedback 12 (38.7%)

0 10 20 30

Figure 1. Graph ‘Use of ICT by ELT instructors of Satbayev University at different lesson stages’

The survey has also included questions about the use of ICT in the teachers’ professional development
and about the respondents’ attitude towards teaching English online. 70% of the Department instructors
participate in online conferences at least once a year, 30% - hardly ever and never. Around 74% of the staff



take online courses on a frequent basis, while only 26% never engage themselves in online learning. 68%
possess the experience of teaching English online, whereas 32% have never done so. Approximately 84%
of the teachers assume that teaching online is a good idea when combined with classroom teaching, around
13% believe that classroom teaching is better than online teaching, and the remaining 3% argue that online
teaching is superior to classroom teaching.

Having investigated the teachers’ preferences of ICT application in ELT, the next question requested the
respondents to mark to what extent their workplace provides all the equipment and software necessary for
their efficient teaching. One third of the staff have evaluated it as ‘satisfactory’, only 19.4% - as good and
very good. However, around half of the English teachers of Satbayev University (48.4%) aren’t satisfied
with the ICT provision in their workplace (figure 2):

10.0

10 (32.3%)
75 8 (25.8%)
7 (22.6%)
50
25 3(9.7%) 3 (9.7%)
0.0
1 2 3 4 5

Figure 2. Graph ‘Satisfaction with the ICT provision of Satbayev University English teachers’

This dissatisfaction is proven again in their responses to the question what barriers they encounter while
trying to use ICT in teaching English at the University. Thus, the majority of the staff state that they do not
have enough equipment in their Department (58.1%) and the provided equipment and software is inadequate
(35.5%). Over than half of the teachers complain that there is no Wi-Fi in the premises of the University
(51.6%) (figure 3):

| don't know how to use some
software p...

| don’t know how to use some hardware —2 (6.5%)
\We don't have enough

equiment inour D...
Inadequate software and hardware —11 (35.5%)

Students aren't competent atf_, (3.2%)

using the ..
There is no Wi-Fi in the premises of our University —16 (51.6%)

Students aren't competent in 2 (65%)
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| don't think that having m:i:nv.:-ﬂ 1(3.2%)
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Figure 3. Graph ‘Barriers faced by Satbayev University English teachers while integrating
ICT into ELT’



At the end of the questionnaire open-ended questions have been focused on collecting respondents’
ideas on advantages and disadvantages, possible threats and opportunities of the further ICT integration in
the educational process. The responses are summarized in the following table (figure 4):

Advantages Disadvantages
v' It increases students’ interest and motivation in learning English (18 | v* No disadvantages at all
responses ~ 58%) (10 responses = 32%)

v" It makes the learning-teaching process more efficient (‘saves time’, | v* Possibility of inappropriate
‘increases students’ engagement’, ‘they better memorize and acquire the | usage

material’, ‘it optimizes learning’, ‘facilitates the teaching process’, (9 responses ~ 29%)
‘enhances the opportunity for students to interact and apply concepts’,
‘easy to give assignments’, ‘very handy for feedback procedure’, ‘it
creates authentic atmosphere’ - 13 responses < 41%)

v It fosters student autonomy (‘students have more active role in | v' Lack of equipment
learning’, ‘flexibility in learning and teaching, it promotes learner (4 responses = 12%)
independence’, ‘students can use it independently’ — 3 responses = 10%)
v' It develops essential 21* century skills (‘opportunities for personal | v' Sometimes  it’s  time-
development and skills for further learning’, ‘promotes critical | consuming

thinking’, ‘develops essential communication skills, such as making (3 responses = 10%)
presentations, networking , etc.’ - 3 responses = 10%)
v' It’s a new methodology to certainly be adopted (‘shifts teacher- | v Technical problems may
centeredness to learner-centeredness’, ‘it is a modern approach of | occur

learning languages’ - 2 responses ~ 6.5%) (2 responses = 6%)

v' Tt gives access to a huge range of authentic learning materials - 1
response = 3%

Figure 4. Table ‘Advantages and disadvantages of ICT application in ELT: Satbayev University
English Language Department perspective’

Regarding the ways of improving the further use of ICT in ELT, the employees of the English
Language Department at Satbayev University have shared the following recommendations:

1) some courses or seminars/master-classes on ICT application should be conducted for the teachers
(11 votes = 36%));

2) the University should equip all the classrooms with all necessary hardware and software and provide
sufficient technical support (9 votes = 29%);

3) traditional teaching methods should be combined with the ICT-based ones, an appropriate combined
methodology should be elaborated and followed (5 votes = 16%).

All the advantages and disadvantages discussed by the considered authors and highlighted by
the English teachers of Satbayev University can be listed in a SWOT-template as ‘strengths’ and
‘weaknesses’, and some ideas on possible ‘threats’ and ‘opportunities’ of the further ICT application in
ELT can be brainstormed (figure 5):



Strengths Weaknesses
1) increases students’ interest and motivation in | 1) might be inefficient if not incorporated properly with
learning the target language; an effective pedagogical methodology;
2) fosters student autonomy;
3) provides access to a great range of materials; | 2) issues of intellectual property, credibility of sources
4) enhances the efficiency of the teaching- and plagiarism;
learning process (develops four language
skills and improves the acquisition of | 3) the cost of modern technology — both hardware and
vocabulary and grammar; creates the software are sometimes very expensive
authentic atmosphere; saves time)
5) develops essential 21% century skills
(communication, critical thinking, etc.)
Opportunities Threats
1) increased students’ engagement - due to the | 1) different levels of ICT competence within groups of
enhanced motivation leads to better academic students might hinder the proper ICT application;
performance — less ‘F’s, more ‘A’s and ‘B’s; | 2) some teachers might have less knowledge than
2) students’improved academic performance students on how various ICTs work — teachers’
leads to higher rankings and widespread reputational risk.
recognition of the University; 3) ICTs might come out of service due to some
3) higher rankings foster higher income and unforeseen technical circumstances. This makes
attract more funding/investment; their integration into ELT practice risky to some
4) appropriate funding can support crucial extent.
research projects, as well as contribute to | 4)uncontrolled and overwhelming use of ICTs both by
social activities (e.g., grants and scholarships teachers and students might lead to some serious
to disabled students). health issues, especially with the eyesight; radiation
might lead to cancer.

Figure 5. SWOT-analysis of ICT application in ELT

As can be seen from the SWOT-template, there are more ‘pros’ for ICT integration in ELT rather than
‘cons’. If used in the right way in combination with effective teaching methodology, ICTs bring a lot of
benefits, namely: increase learners’ motivation and autonomy, provide with a wide range of materials
and educational resources, enhance time-management. It also creates better opportunities for developing
speaking, listening, reading and writing skills, as well as non-language skills essential in the 21st century:
communication, presentation-making, team work, etc.

However, some ‘threats’ might undermine the proper realization of these ‘strengths’. Thus, integration
of ICT in groups in which students have different levels of IT competence can be ineffective, helping only
technologically savvy learners and increasing the gap between the strong and the weak ones. On the other
hand, if teachers themselves are less knowledgeable in using ICT than their students, this might damage
teacher’s reputation in the learners’ eyes. Also, ICTs require technical support on a constant basis, and if it
is not provided when necessary, the pre-arranged and approved lesson plans will not work properly and the
learning aims might not be achieved in full capacity. And, of course, everyone should follow safety rules
while working with ICTs, as their overwhelming and uncontrolled usage can cause problems with eyesight
and exceeded portion of radiation might damage the users’ health to some extent.

Therefore, if applied correctly in compliance with the well-designed syllabi, and backed up by a due
technical support, ICTs can create good opportunities for all the involved parties. Enhanced students’
motivation and autonomy will result in their improved academic performance, which in its turn will help the
University gain higher rankings and become more recognized. Higher rankings will attract more investment
and funding for crucial research and educational projects, including the social ones aimed at helping disabled
and low-income learners.
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However, as depicted by the survey results, at the moment, Satbayev University English teachers are not
satisfied with the ICT provision. Very often they have to bring their own devices to the classroom as the
provided ones are virused or inadequate at all. Overall, the questionnaire findings have proven that Satbayev
University English teachers are quite competent ICT users, but they would like to undergo more trainings on
new technologies and software developments. This willingness of gaining new knowledge in the considered
field signals of the instructors’ motivation in applying ICT in their teaching.

To conclude, in my opinion, ICT application in ELT is very advantageous when conducted by experienced
and knowledgeable teachers capable of combining contemporary and traditional teaching methods properly to
achieve lesson aims. But this will not work well unless the workplace equips their teaching staff with all the
necessary hardware and software together with constant availability of sufficient technical support service.
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CHALLENGES OF USING INTERNET
MATERIALS IN THE CLASSROOM

Smirnova L. A.
Satbayev University, Almaty, Kazakhstan

2016-2019. These observations show that most of the teachers prefer ready-made materials and the

most widely used selection criterion is the topic/theme. The appropriate topic is really important,
though every teacher should bear in mind that “no pre-prepared materials can ever meet the needs of any
given class precisely” (Allwright). The preparation of materials for the classroom use is a time-consuming
process, which should go through the following stages: selection, evaluation, adaptation, application, reflection
and modification. It is also essential that selected texts and language-learning tasks should be looked upon
as tools in enhancing teachers’ professional knowledge and skills, which in the long run will result in their
professional development.

Key words: Internet materials, selection, preparation process, professional development.

The paper is based on the results of classroom observations conducted at Satbayev University in

Arapid development of technology influences dramatically all spheres of our life, EFL teaching included.
A plethora of materials and resources available for teachers has become amazing. It is not a problem today
to find on the Internet lesson plans, handouts, activity sheets, pictures, audios, films on any topic. These
opportunities definitely make the teachers’ life easier, their lessons more interesting and stimulating, and
their students more motivated. At the same time incorporating Internet materials into the classroom creates
some problems for the teachers. The report is based on the results of classroom observations conducted at
Satbayev University in 2016-2019. The total number of the lesson observations is 30. In most cases the lessons
were held by the novice teachers though there were also a few experienced lecturers. These observations
show that, as a rule, teachers do not design their own materials, most of them prefer ready-made resources
and the most widely used selection criterion, if not the only one, is the topic/theme. The appropriate topic is
really important, though every teacher should bear in mind that “no pre-prepared materials can ever meet the
needs of any given class precisely” (Allwright 1981). If the teachers do not take that into consideration, the
materials they use in class with a view to easing the learners’ tasks might do the reverse and complicate the
process of language acquisition. For example, in the process of consolidating the words denoting clothing
items with the beginner-level students a teacher used a page from the Internet with a number of pictures and
a long list of words the students were expected to match to the pictures. The problem was that alongside with
the words familiar to the learners from the previous class the list contained some unknown words, which
caused confusion among them. As a result, the time initially allotted for this activity was much exceeded,
while the learning outcome was doubtful. The aim of another lesson was to introduce the sequence of tenses
to the pre-intermediate students. After familiarizing the students with some rules, exercises taken from the
Internet were given to them. As it turned out, there were unknown words in the sentences. The students were
struggling with them and with the application of the new grammatical rules. In other words, the teacher
increased the level of difficulty and decreased the efficiency of the exercises.

S. Garton and K. Graves claim that "materials are fundamental to language learning and teaching ... but
materials cannot be viewed independently of their users" (Garton, Grave 2014:11). In other words, adaptation
of supplementary materials is almost always necessary. The main reason for that is that ready-made resources
are not tailored for a specific group of learners, they do not reflect the reality of the classroom in terms of
the students’ English proficiency level, interests, wants and needs (Salas 2004). It means that they should be
contextualized, and this process should go in the following directions: contextualization to curriculum and
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the syllabus requirements, to the experiences, realities and the first language of the learners, to topics and
themes that provide meaningful, purposeful uses for the target language (Howard 2004).

Material adaptation is the process of introducing some changes to the developed materials to make them
more effective for a particular group of learners in a particular learning context. Prior to the adaptation
process, teachers should think about the necessity of using supplementary materials and the purpose they
will serve. The internet resources can be used in case the course book does not provide enough information
about or practice of a certain linguistic item or topic. They can be used as a resource for presentation
materials (written or spoken), a source of activities for learner practice and communicative interaction, a
reference source for learners on grammar, vocabulary, pronunciation and a source of stimulation and ideas
for classroom activities (Cunningsworth 1995:7). Consequently, in the process of selection and adaptation
it is helpful to answer the following questions:

Step 1: Do I really need other materials in this section? If the answer is YES (which in most of the cases
happens), continue with the next question

Step 2: What can I do here?

Step 3: Where can I find information helpful to adapt something for this linguistic aspect?

Step 4: What kind of exercises can I do here to exploit the idea or the text better?

Step 5: What is the best way (layout) to present my activity?

Step 6: Was the activity useful? Did I achieve my goal? Did my students like it? Do I have to add, eliminate,
correct, clarify, simplify, or rearrange something in this activity? (Salas 2004)

Dudley-Evans and St. John believe that a good provider of materials should be able to select appropriately
from what is available; to be creative with what is available; to modify activities to suit learners’ needs and
to supplement them by providing extra activities (Dudley-Evans & St. John 1998:173). I think that this
process might be extended and should go through the following stages: selection, evaluation, adaptation,
application, reflection and modification. The selection is limited by the theme of the lesson and the level of
the students’ language competence. At the next stage the selected material should be evaluated from several
perspectives: the teacher is expected to make an informed decision about whether it will be interesting for the
students, whether it will contribute to their language development and how much time it will take to adapt
it. The adaptation stage includes some changes which will make the selected text or activity compatible with
the objectives and the outcomes of the lesson. Scholars name the following possible adaptation strategies:
addition, reduction, extension, replacement, omitting, re-ordering, modification, creating. The application
stage gives food for further reflection and modification.

It is also essential that selected texts and language-learning tasks should be looked upon as a resource
to work with, as a tool in the teachers’ professional development, which in the long run will result in
enhancing their professional knowledge and skills. To illustrate that, I would like to share one episode from
the demonstration lesson conducted by a candidate for a vacant position of the English language teacher at
Satbayev University. The lesson objective was to explain to the beginners the difference between the gerund
and the infinitive. The teacher started with saying that the gerund is the noun and the infinitive is the verb.
It was confusing from the onset because the students began to identify the gerund with the nouns they knew
at that point (a table, a book, an apple), and they could not understand why the noun was compared to the
verb. At the next stage the teacher informed them that they could use the gerund and the infinitive after a
number of verbs providing several examples. After that she gave the class the link so that they could do some
Internet-based open-the-brackets exercises using their cell phones. The students did the tasks and received the
number of correct and incorrect answers. Since there were several sentences which, taken out of the context,
allowed using both the gerund and the infinitive, the students started to ask questions, which the teacher
failed to answer. Unfortunately, in her attempts to cope with the situation she did not seem to understand
the difference between these non-finite forms of the verb herself. Thus, while applying the Internet material
the teacher demonstrated a gap in her knowledge of the subject matter she tried to explain. This gap could
have been easily filled if the teacher had clarified the specific characteristics of the gerund and the infinitive
in the course of preparation for the lesson by studying the appropriate sections of a reliable grammar book.
Brown claims that “curriculum materials require craft in their use; they are inert objects that come alive only
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through interpretation and use by a practitioner” (Brown 2009:22). It is obvious that to be able to interpret
and use some language item, the teacher has to have profound content knowledge, which will help to gain
personal confidence and competence.

To conclude, lesson observations show that the majority of novice teachers are not equipped with material
development and adaptation strategies. This fact makes the material design course, both theoretical and
practical, an indispensable part of the curriculum of any teacher-training institution.
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HOW EFFECTIVELY A FOREIGN LANGUAGE
CAN BE LEARNED ONLINE

Duiseyeva L.A.
Satbayev University, Almaty, Kazakhstan

Abstract

With the advent of the information age in the XXI century, learning online has become popular and
even commonly used in English Language teaching as well as in other areas of education. Online language
learning is considered to support students' language learning effectiveness. However, the effectiveness of
such method of language learning is closely related to the conditions of the local context. In other words,
despite its popularity online language learning may pose some difficulties to students. Therefore, this article
deals with the challenges of learning English online which have been revealed through learner surveys.

Key words: online learning, learning foreign languages online, effectiveness, learner survey.

Introduction

At the end of the XX century nearly three decades ago, being teacher students we read and discussed a
lot about the role of a language teacher in the coming century. One of the discussions was about the fact that
in future computers and Internet would replace teachers in the classroom. At that time, having a very vague
idea about computers and being entirely unaware of the term Internet, we were confident enough that it would
not happen. However, we were slightly mistaken. The XXI century - the era of digitalization and modern
technologies has brought significant changes to all spheres including education. Information technology
has widened access to education. The way people learn and get an access to education, particularly learning
languages has changed due to rapid development of information technology. One of such considerable changes
is online learning. Online learning has become so popular that it is commonly used in English language
teaching as well as in other areas of education. Therefore, to keep up with the current changes in the field
of education language teachers are also looking for some ways to increase the quality of their teaching via
new and modern information technologies. In many developed countries of the world online learning is
regarded to have more advantages over traditional (face-to-face) classes for its availability, flexibility and
convenience, so it has contributed to the decrease in face-to face classes. Moreover, online language learning
is supposed to increase students' language learning effectiveness. However, some educators, language
teachers and researchers are likely to be doubtful about the effectiveness of it. In general, the fact that how
effectively language is learnt online mainly depends on different factors and challenges including students’
interests and needs. In order to determine the effectiveness and challenges of online language learning, a
survey study was conducted with students.



The survey findings

Overall, 91 students of different ages and gender, from different universities and with different English
language competence were involved in the survey. The survey assessed six aspects: (1) learners’ readiness
for online language learning, (2) learners’ attitudes (positive or negative) to online language learning, (3)
learners’ preference between online and traditional classes, (4) the reasons why they prefer traditional
method of learning languages, and (5) the reasons why they prefer online method of language learning, and
(6) challenges faced in online language learning process.

Are you ready to learn a foreign language online?

B No
Figure 1
M Yes

The first question concerns the students’ readiness to take online language classes. As Figure 1 has shown,
71% of the respondents are ready for online language learning. It may not be a surprising fact, as they are
digital natives who can use various electronic devices and tools in their everyday life. However, 29% of
the students provide a negative answer, which shows that approximately one third of the respondents are
not ready for online classes. It may be reasoned by the fact that some learners are not hard-wired for online
learning. In other words, they are either not good at using IT, or have difficulties with an access to Internet,
particularly this will be a challenge for learners from rural areas. Therefore, issues of digital literacy may
be considered one of the challenges that prevent learners from fully relying on online learning resources
and successfully taking full advantage of online language learning. However, in certain cases, some digital
natives use various types of technology extensively for non-educational purposes such as networking and
communication.

What is your attitude towards online language learning?

Figure 2 M Positive

M Negative

The next question is about the student’s positive and negative attitudes towards online language learning.
From the revealed data from Figure 2, it is clearly shown that 69% of the students are significantly positive to
taking online language classes. However, 31% of them provide negative responses, which is fairly similar to
the proportion of students who are not ready for online learning. In general, the majority of the respondents
are positively inclined towards online language learning.
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What method of language learning do you prefer?

M Online learning
Figure 3

M Traditional (face-to-face) learnind

The third aspect assesses the students’ preference between online and traditional language learning
(Figure 3). The revealed data implies that traditional (face-to-face) learning has been given a priority, as
significant number of students (75%) prefer it. In other words, if they were given a choice between online
and traditional classes, they would certainly take the latter. The paradox is that in spite of the fact that about
70% of the respondents show readiness and have positive approach to take online language classes, nearly
75% of the respondents prefer traditional language learning, while only 25% of them give preference to
online language classes. In fact, online learning may supplement traditional learning, but does not replace
it. It is clearly shown that traditional language learning still plays a pivotal role in education.

Why do you prefer traditional (face-to-face) method of language learning?

MORE CONTROL

IT PROVIDES A DEEPER UNDERSTANDING...
FACE-TO-FACE

CONVENIENT

TEACHER-CENTERED

60

Figure 4

As far as the fourth aspect of the survey is concerned, the respondents are to give the reasons of their
preference to traditional language learning. According to the results given in Figure 4, almost a half of the
respondents (49.5%) think that traditional classes provide a deeper understanding of language, while 45.1%
of them put greater reliance on their ‘flesh-and-blood’ teacher’s regular control. Nearly more than one third
of the respondents (35.2%) prefer traditional classes for their face-to-face approach. Moreover, 23.1% of
the students need the presence and influence of their teacher in the academic process, whereas 16.5% of
them consider traditional classes to be convenient. Overall, in spite of being digital natives, majority of the
respondents give a preference to traditional classes.
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Why do you prefer online method of language learning?

LESS ANXIETY
LESS CONTROL
CHEAP

AVAILABLE

Figure 5

Further, the students provide responses to a question why they give a preference to online language learning.
According to Figure 5, about 43% of the respondents rely on the availability of online language classes,
which are accessible from nearly any location with a mobile device or laptop. They can get language classes
enrolling in courses online and completing assignments on their own time. However, more than one third of
the respondents (34.1%) prefer online learning only for its cheap cost. A quarter of the respondents (25.3%)
suppose that online language learning does cause less anxiety (worry), and is less stressed. Furthermore,
nearly 20% of the respondents prefer online learning to traditional classes for their less control. What is
true is that some students have the misconception that learning languages online is easier and less control
than the traditional classroom course, as they do not have to go to class every day. In general, majority of
the respondents take online language courses for their availability and flexibility.

What are the challenges of online language learning?

SELF-STUDY HABITS

MO PEER SUPPORT

DIFFICULTIES WITH AN
ACCESS TO INTERNET

MO MOTNWVATION

LACK OF SELF-
DHSCIPLINE

NG PROFER FEEDBACEK

NC PERSOMNAL
CONNECTION

Figure 6

As the primary aim of the survey is to determine possible challenges of online learning, the last question is
directly related to this issue. Along with the advantages of online language learning, there are also challenges
faced by the students. According to the survey result (Figure 6), approximately a half of the respondents
(48.4%) point out lack of personal connection as the main challenge of online learning. What they need more
is personal / face-to-face connection. The type of personal connection and peer support in classroom may be
the primary advantage of traditional classes. Another challenge appears when the students find it hard to feel
motivated enough in online language learning as it requires more independence and autonomy. Thus, more
than a third of the students (40.7%) respond that they are less motivated at online classes. In fact, taking a
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language class without a teacher requires high levels of self-motivation, self-regulation and organization.
Furthermore, about a third of respondents (28.6%) admit that they lack self-discipline, which is highly
required to succeed in online learning environment. Finally, for a quarter of the respondents (24.2%) it is
difficult to get an access to Internet. It is a fact that one of the significant challenges is that online language
learning requires students to have self-discipline, good time management skills, and self-study habits. Not
all students have these qualities, and the trouble is that they may or not may know whether they have these
qualities until they start.

Conclusion

To conclude, despite its rapid development in the current century, online language learning may not be
as effective as it is expected. Even if students can gain at least a basic grasp of a new language, they are not
expected to reach anything near fluency. According to the survey, it is true that students are ready for online
language learning and positively inclined to it. However, as it is not motivating and requires more self-
control and organization, it may be less effective for academically challenged students who lack motivation
and self-discipline and need a classroom with a teacher’s support.
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HUCITOJIB30BAHUE MYJbTUME UMW HBIX
TEXHOJIOTUMA HA YPOKAX
AHIIMUCKOTO SI3BIKA

Kazaxoaesa 3.M., Monoanueea A., /[yiimienanueeg A.
Kuvipevizcko-Typeukuii ynueepcumem umenu “Manaca’,
buwkek, Kvipzvizcman

OBpPEMEHHBIE CpPE/ICTBA OOyUEHUsI HA OCHOBE MEIHATEXHOJIOTHI MOTYT 00JalaTh YHUKAIbHBIMU
CBOMCTBaMU U (PyHKIMSMH HAIISITHOCTH, KOTOPBIE CIIOCOOHBI M3MEHUTH BECH MPOIIECC 00yUCHHS.
[Tudpossie 00pa3oBaTebHbBIE PECYPCHI HO3BOISIOT O0BEAMHATH OTPOMHOE KOJTMYECTBO Ipaduye-
CKHX, 3BYKOBBIX, BUJIEO U aHUMAI[MOHHBIX MaTepUaOB.
B crarpe BBISBISIOTCS BO3MOXHOCTH MPAKTUYECKOTO MCIOJIb30BaHUS MYJIbTUMEINNHBIX TEXHOJIOTHM
B COBPEMEHHOM yUeOHOM TpOLIecce; ONPEAEsieTCs poib BUAEO YPOKOB KaK OIHOTO U3 BHIOB MYJIBTHME-
JTMHHBIX TPOIYKTOB; IEMOHCTPUPYETCS MPOCTAs M TOCTYIHAsI TEXHUKA CO3/1aHUsI 00yJaloLIero BUICO s
CTYJEHTOB; OIPEJENISIFOTCSI METO/BI UCIIOJIB30BaHMSI BUIEOPOIMKOB C MAKCUMAJIBHOM MOJIB301 11 yUallinx-
Cs1; BBISBIISIIOTCS ITyTH pa3pabOTKM M UCTIONB30BaHHs YYEOHBIX BUCOPOIMKOB; aHATU3UPYIOTCS TIOT0XKHU-
TEJIbHBIC ¥ OTPUIATEIbHBIE CTOPOHBI UCIIOJIF30BAHUS BUICO YPOKOB B y4eOHOM IpoIiecce.
Hcnonp30BaHne MyIbTUMEINHHBIX TEXHOJIOTUI B y4€OHOM Mpoliecce MO3BOJSIET MEPEUTH OT Tac-
CHBHOTO K aKTMBHOMY CIIOCO0Y peanu3aiuu 00pa3oBaTeIbHON JAEATEIbHOCTH, IPU KOTOPOM 00yUaromuii-
Csl SIBJISIETCS TIAaBHBIM yYacTHUKOM Mporecca o0yuenusi. UKT mgarorT BO3MOXHOCTB CO3/1aTh COOCTBEHHBIH
(boHI JEMOHCTPAIIMOHHBIX MAaTEPHAJIOB, KOTOPBIE CIIOCOOHBI Pa3BUBATH JJOTHYECKOE i 00pa3HOE MBIIIIICHUE
yUalluXcsl, UCIOIb30BaTh pa3Hble BUAbI BHUMaHUsA. HoBbIe HH(OpPMAIIMOHHBIE TEXHOJIOTHUN MTPEBPAIIAIOT
o0y4eHHUe B yBIIEKATEIIbHBIHN MPOIECC, C TEMEHTAMH UTPBI, CIIOCOOCTBYIOT Pa3BUTHIO UCCIIEI0BATEIbCKUX
HABBIKOB y4allluxcs. Y YUUTENs MOSBISIFOTCS JOMIOJHUTENIbHbBIE CTUMYJIBI OTOMTH OT TPaAULIMOHHON penpo-
JTYKTUBHOM MOJIEJIM IIPETIO/IaBaHus B MOJIb3Yy UCCIIEI0BATEIbCKUX, IPOEKTHBIX METOUK.
Knroueswvie cnosea: mynomumeouiinvie mexuono2uu, 610eo ypoK, mexHuieckoe OCHaueHue, KOMnoio-
mepnasn zpaguka, ayouo, Mooenuposanue, AHUMAyU.

Beeoenue

Pa3BuTre mudpoBBIX TEXHOJIOTUI HA COBPEMEHHOM 3TaIlle MO3BOJISET MPEIOIaBaTeIi0 CO3/1aBaTh MYJlb-
TUMEIUIHBIC MaTEPHUAIIbl CAMOCTOSITEIIBHO, HCIIOJIb3YSI KOMITBIOTED U CHEIHAILHOE MMPOTrpaMMHOe obecre-
YCHUC. OZ[HI/IM N3 BUAOB TaKUX MATCPHUAJIOB ABJIAIOTCA BUACO YPOKH. Yunrens MOTYT UCIIOJIB30BATb BUACO
YpOKH 117151 00BSICHEHHSI HOBOTO MaTepualia, €ro MOBTOPEHUS U 3aKPEIUICHHUs, & TAK)KE MTPOBEPKHU 3HAHUM.

MynbTumMenuiiHas IporpaMma Mmo3BOJISIET COSIUHUTE CIIAN-1I0y TEKCTOBOTO M IpadUuecKoro cormpo-
BOXKAEHUS ((DOTOCHUMKH, TUArpaMMbl, TpauKH, pUCYHKH U T.1.) C KOMIIBIOTepHOH aHuManueil. OH coB-
MEIIACT TEXHUYCCKUE BO3MOXHOCTHU KOMHBIOTepHOfI " ayaAno BUJACOTCXHUKU U TEM CaMbIM MPCACTABJIICHUC
y4eOHOTro MaTepualia COMpPOBOXKAACTCS OOMICHUEM YUUTENs C KiaccoM. VICIonp30BaHUN MYyIbTUMEINA
B Tpoliecce 00y4EeHUH MT03BOJISET NOAHITH HA KAUECTBEHHO HOBBIM YPOBEHb KJIACCUUECKUN MPUHIIUIT IUJaK-
TUKHU — [IPUHIUIT HATTIAAHOCTH.

B o0mem, Bce TO, 4TO MOXKET CAeNaTh CO3AaBa€Mblii BUACO KypC Kau€CTBEHHBIM M HETIOBTOPUMBIM:
MH(POPMATHUBHOCTH (CTOI Kapbl, 3aMOPAXUBAHUE U T.1.); 3)(HEKTUBHOCTD; HATVIATHOCTH (TIPUBSI3BIBACTCS
K 00pasy, K KOHTEKCTY, 3TO 3alIOMUHAETCS JIETKO, 0CO3HAHHOE, 3aKOHBI MHEMOHUKH); YBIIEYCHHOCTH (3MO-
LIMN); TOCTYIHOCTD; JIETKasl YCBOSIEMOCTh, B3AaMMOJICHCTBUE; MOMYISPHOCTh; YHUBEPCATHHOCTD.



20

ITanbl CO3IaHUS 00yYaOIIHX BHIE0 YPOKOB
1. ITpunyunvt naranuposanus padGomol

Jlna co3oanus eudeo ypokoe HeodXo0umo:

1. BeiOparp Temy, U1t €€ pacKphITUSI HY’KHO COCTaBUTh MOAPOOHBIH IJ1aH, HAUTH U IPOaHATU3UPOBATh
MCTOYHUKHU MH(OpMAIMH, YTOYHUTh KOHTEHT.

2. CrimaHupoBaTh CTPYKTYPY BHUJIEO:

-onpezaeneHne o0beMa 1 BUIOB NIPEACTABICHUS HHPOPMAIIH;

-OTIpe/IeNICHNE KOJIMUECTBO PUCYHKOB H MOCIIEA0BATEIbHOCTD H3I0KEHHU HH(POPMAIIHK, Ha3BaHUE KaXK/I0T0;

-OIlpe/Ie]IEHNE HAaBUTAlIMOHHYI0 MOJEIb.

3. [loaroroBka MaTepuaa B Jpyrux MpOrpaMMHBIX cpelcTBax (Tpaduueckue 0ObeKThl, MyIbTHMEHA-
JJIEMEHTBHI).

4. Co3nanue mabinoHa BUeO (OnpeaeeHne IIBETOBOM CXeMbI 1 00pa3iia pUCyHKa).

5. Pa3menenre HHGOpPMAIIUN HA PUCYHKAX B COOTBETCTBUH CO CLIEHAPUEM U TPEOOBAHUSIMH.

6. OrnpeneneHue Nepexo10B MEKIY claiiJaMH C UCIIOJIb30BAaHUEM YIPABIISIOLIMX KHOIIOK U THIIEPCCHIIOK.

7. BeIOOp aHUMAIIMOHHBIX U 3BYKOBBIX 3 (EKTOB.

8. AHaiu3 npe3eHTalnu U BHECEHUE KOPPEKTUB B IIEPBOHAYAJIbHBIN CLIEHAPUH.

9. Onpenenenre BpEMEHHBIX UHTEPBAJIOB U COOTBETCTBHSI IEMOHCTPALIMH BBICTYIIJICHUIO JOKJIAAUUKA.

10. CooTBeTcTBUE N0KIAAA JEMOHCTPALIUH.

11. XKenarenbHo, YTOOBI IPOAOIIKUTEIILHOCTD BUAEO YPOKa HE MPEBBIIIANA 5 MUHYT.

2. Ilpakmuka - co30anus euoeo ypoKa

Ha nmpumepe Temsr «Imaron «be». MecToumeHnus, OTpUIlaHUE B aHIIIMHACKOM SI3BIKE», aBTOPHI JIEIIATCS
CBOMM OIIBITOM CO3JaHUsS BUAEO YPOKA, IPEIACTABIICH OIBIT CO3AAHUA BUIECO ypOKa, OIMCAHHUE IIpoLecca
IIPOU3BOJICTBA YIEOHOTO BUIEO — OT CLIEHAPHS 10 ChEMKH.

Jist paboThl C MyJIBTUMEINA TEXHOJIOTHUSIMH UCTIONB3YIOTCS pa3HbIe IPOTPAMMBI.

Information and material gathering
including from book magazines,
social media, web sites and other sources.

Structuring of video lesson

Preparing of pictures
(Adobe Photoshop, Corel Draw, Maya etc.)

Material recording and editing with using
multimedia programs: audio recording,
sound edition (Sound Forge, Adobe Audion)

from next stages:

Visualization (Adobe Allustrator)

Animation (Maye, Flash)

The creating of video lesson is composed

Editing of whole tools for preparin
video (Power Point, Adobe Premiere,
Camtasia Studio)

Puc.1 Ilowazosoe pyko8oocmeo co30anus éuoeo 0 ypoka
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Ha pucyHke 1 nmpuBeieHO MOIIAroBoe PyKOBOACTBO CO3/IaHMsI BUACOPOIMKA, KOTOPOE BKITIOUAET B cede:
CIICHApHiA, KOHTCHT, KaKHe MPOrPaMMbI UCIIOJIb3YIOTCS TSl CO3MaHUsA 2-X M 3-X MEPHBIX PUCYHKOB M aHU-
Malli, ayJiio, BUaeo MoHTax [1,2].

Jlis 3amucu BUJIEO ¢ dKpaHa KOMIbIoTepa ucroib3yercs Camtasia Studio, B KoTopoM ecTh Bc€ HE00X0-
nuMble (DYHKITUH JIJIs1 Ka4€CTBEHHOTO co3faHusl Buaeo ypokoB. C mporpammoii Camtasia Studio He crox-
HO pa3o0paThcs.

B BHi€0 ypokax HCIONIB3YIOTCS KpacouHbie GoTorpaduu, cxeMbl, HarsaHbIe aHuMali. OHu o0Jier-
Yar0T BOCIPHUATHE HOBOM TEMBbI, BeJlb MaTepHaIl MOJACTCs MAKCUMaJIbHO JOCTYITHO U JUHAMHYHO, C SIPKH-
MU IPUMEPaMH, YTOOBbI YICHUKU Cpa3y MOHSJIH, KaK MPUMEHSTH MOJIyUYCHHBIC 3HAHUS B PCAIbHOW JKU3HU
(cM. pUCYHOK 2).

Negative (-)

| -am not

TO BE-
BOAYY, BAP

(BbITh, ECTb)

He, she, it —is not

We, you, they - are not

Puc.2 Pucynku usz euoeo ypoka

Cneoosamenvno 3nauumn, 6ol:

* OkoHOMHUTE 10 40 MUHYT Ha YpOKE.

* [IpuBnekaere HHTEPEC yUaLUXCS K TEME.

* Jlenaete 00bSICHEHUS] MAKCUMAJILHO KPACOUYHBIMHU M MTOHSITHBIMH.

* VimeeTe BO3MOXXKHOCTH pabOTaTh TBOPUYECKH U Pa3HOOOPA3UTh CBOH YPOKHU.

CoOTBETCTBEHHO BUIE0 YPOKH paboTalOT C JII0OOTo yCTpOICTBA: HA KOMIIbIOTEPE, IUIAHIIIETE U CMApPT-
¢done. Kak TONBKO y CTYIEHTOB MOSBUIOCH CBOOOAHOE BpEMs, OH MOTYT OCBOUTH HOBYIO JICKIIHIO WIJIH
BBITTOJIHUTH TECT Jaxe 0e3 10ocTyna B MHTEpHET. JJoCTymHbIe BUIEO YPOKH C 0ObSICHEHHEM HOBOTO MaTe-
puaa, KOTOpble Bbl CMOYKETE MCII0JIb30BAaTh HA CBOMX YPOKAX WIJIM IPHU MOATOTOBKE K HUM. MHOIHe BUIEO
YPOKH BKJIFOYAIOT MPAKTHYECKYIO YaCTh, — 3TO MOUIATOBbIE HHCTPYKIMH C OOBSICHEHUSIMH, KaK CKOITHPO-
BaTh TEKCT, CO3/1aTh MPE3CHTAINIO, paboTaTh C PUCYHKAMU H T.1.

HpaKTI/IKa IIOKa3bIBACT, YTO MCIIOJIB30BAHHUEC MyJ'IBTI/IMCI[I/If/'IHBIX TEXHOJIOTUM UMEET CBOM IIOJOKUTEIIb-
HBIC 1 OTPHULATCIIbHBIC CTOPOHLI.

Ilonoscumenwvhole CMmOpOHbBL:

* crionp30BaHue KOMIBIOTEPA IAET BO3MOXKHOCTB IEIarory MHIUBH Iy IH3HPOBATh polecc 00ydyeHus,
IIOBBICUTh MOTHBALUIO K U3YYEHHUIO MPEIMETA, CTUMYJIUPOBATh YYAIIUXCS;

* Bce yyacTHHKH 00pa30BaTeNbHOTO MPOIECCa MIMEIOT BO3MOKHOCTD, UCIIONB3YS! KOMIIBIOTEP U CPEJCT-
Ba VIHTEpHET, 3aHATHCS caMO00Pa30BAHUEM, UCCIIEI0BATENBCKON IS TEIbHOCTBIO, YTO, BAXKHO VIS BCECTO-
POHHETO PAa3BUTHS JIMYHOCTH;

* JIatoT BO3MOXKHOCTB y4aIIUMCS CIUITAHUPOBATh BpeMsi 00y4deHHs IpH paboTe ¢ KOMIBIOTEPHBIMU Tpe-
Ha)xepamu, copMUpOBaTh OOIIYI0 KapTHUHY MPU BOCHPHUATHH M 3alIOMUHAHUM MaTepHalia, IPOBECTH
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CaMOKOHTPOJIb, TO €CTh CO3/1aTh IICUXOJIOTHUECKH KOM(OPTHYIO cpey 00yueHHUs, KOTopasi BEJET K caMo-
COBEPILICHCTBOBAHMIO U TIO3BOJISIET CTABUTH MEPE]] YUaIUMCS TMYHOCTHBIE 3HAYUMBIE 1IEJIH;

* [Ipu ncnonp30BaHUM KOMIIBIOTEPHBIX TEXHOJIIOTUI MEHSETCS CTUIIb OOILEHHS: YUYUTEIh CKopee cobe-
CEIHUK U KOHCYJIBTaHT, YeM HOCUTENIb NH(POPMALINH; yJaIInuecs - COOeCeTHUKH, KOHCYIBTaHTHI (T.€. Ipo-
HCXO/IUT Pa3BUTHE KOMMYHHKATUBHBIX HABBIKOB);

» CBobona orcka 1 BbiOopa yueOHO# nH(popMauu, ee T0CTyITHOCTh, HEOTrPaHMYEHHOCTh HH(POpMaLIU-
OHHBIX PECYPCOB, pa3HO0Opa3ue BUI0B HH(POPMALIUHU H T.1.;

* [Iporiecc 0OyueHust CTaHOBUTCS 00JIee WHANBUYATH3UPOBAHHBIM, IMYHOCTHBIM OPUEHTHPOBAHHBIM.

Ompuuameﬂbnbte CmMOpOHbBL:

* Bo3pocmue TpeboBaHus K negarory (MHOTHE ydalluecs UMEIOT 0ojiee COBPEMEHHYIO TEXHUKY JIOMa,
B TO € BPEMSI JOCTATOYHO OOJIbIIOE KOJIWYECTBO MEIAroroB He MIMEET Jayke MUHUMAJIbHBIX 3HaHUH B 0071a-
ctu UKT);

* TeXHONOrust IPOEKTHOM AEATEIbHOCTH HE 10 KOHIIA OCBOCHA YUUTEIISIMU, IIPEIIOIAaBATEIIIMU IIPEIMETOB;

* HeBbicokas nuH(OpMaMOHHAs KyJIBTYpa, KaK y yJalluxcsl, TaK U y Me1aroros;

* [Icuxosmornyeckast HEroOTOBHOCTh yuuTesne k ocsoenuto KT

* YacTo BCTpEYaeTCss HEBBICOKOE Ka4€CTBO aBTOPCKUX MYJIBTUMEIUWHBIX IIPOTPaMM C TOYKH 3PEHUS
COZIEpKaHMS M METOJIMKH: TIOTOHS 32 «KApTHUHKOW» B yIIEpO COAECPIKAHUIO HEYAaYHOE METOIMYECKOE COTIPO-
BOXKJICHHE.

3. Oco0eHHOCTH 3aIIUCH AYAUO K y4eOHOMY 3aHSATHIO

Jis 3amucu 3ByKa ISl MYJIBTUMETUAHOTO YPOKa HEOOXOIMMO 00OpaTUTh BHUMAaHUE HA HECKOJIBKO BaXk-
HBIX aCIIEKTOB.

Ilepevtit — npagoesoit, B HAIIEM ClTydae MPEANOUTESHUE TSI 00Pa30BaTENBHBIX IeJIeH OTKPBITOTO MPO-
rpaMMHOTO obecrniedenusi. CBOOOIHO pacmpoCTpaHsIeMoe MPOrpaMMHOE 00eCTIeueHHE MOYKHO HCIIOIb30BaTh
OecrutatHO 6e3 HapyIIeHus npas npaBooOnagareneil. Beioupas aynno pemakTopbl, 00paTuTe BHUMaHHUE Ha
T€, YTO pacnpocTpanstorcs no juneH3usM GNU. Tak u1st 3anucu, BOCIIPOU3BEACHUS 3ByKa U PEIaKTHPO-
BaHMs 3ByKOBOTO (haiisia, MoJaBICHUS IIyMOB U KOMOMHUPOBAHUS PEUU C MY3BIKOH, 3BYKOBBIMH (P PeKTa-
MU MBI Bocmiosib3oBanuck Audacity. OH TOCTyneH i1l oJIb30BaTeNeil onepannoHHbIX cucteM Windows,
Mac OS X, Linux, B Tom yrcne Ubuntu. [Tpu Ham9wn JIMIIEH3MOHHOTO TIPOTpaMMHOTO0 obecrieueHust Adobe
Audition mm Sound Forge, To MOXXHO IPOU3BOANTH 3aITCh M MOHTAX 3BYK, YTO 00JIEryaeT COBMECTUMOCTh
WJIH TIEpEeKOINPOBaHKE (DOPMATOB ayTUO3AITUCH.

Bmopoii acnekm — coyuansnutii. Y4eOHBIN MaTepra co 3ByKOBBIM COIPOBOXKICHHEM CTaHET JOCTY-
MIEH YYEHUKaM C OTPaHUYEHHBIMH BO3MOKHOCTSIMH 3/I0POBbs, KOTOPBIE UMEIOT HapymeHus 3penusi. Co3na-
HHUE YPOKOB CO 3BYKOM U MOCIIETYIOIIEE PACIIPOCTPAHEHHUE HA AIEKTPOHHBIX HOCUTEIISIX KaK KOMITAKT-TUCKH,
USB, kapThl MaMsTH WIH Pa3MEIICHUE B HHTEPHETE MO3BOJIST TAKOW KATETOPUH YUYCHHKOB 3aHUMAThCS
B yI0OHOM MecTe B ynoOHoe BpeMsi. B HacTosmiee Bpems yaeOHUKM Ha ocHOBe mipudTa bpaiins ects, Bo-
NIEPBBIX, HE BO BCEX OMONMMOTEKAX, BO-BTOPHIX, B OTPAaHNUEHHOM KOJMYECTBE.

Tpemuit acnexm — mexnuueckuii. JJis1 3a1IMCH 3ByKa K MyJbTUMEIUMHOMY YPOKY MOYKHO BOCIIOJIb30-
BaThCsl HEIOPOTHMHU MOAPYIHBIMU CPEJCTBAMH KaK MUKPO(OH Ui cMapT(oHa, KOTOPBIH MOXKHO MPUCO-
€IMHUTDH K Pa3beMy Ha 3BYKOBOH KapTe KOMIBIOTEpA MM HOYTOyKa, HIIM CMapT(POHOM C YCTAHOBICHHBIM
Ha HEM NPUIOKEHHEM Kak JUKTO(GOH. B mepBoM ciryyae 3amuch MPOU3BOAUTCS HETIOCPEACTBEHHO Ha KOM-
npioTep B mporpamme Audacity, a BO BTOpOM — 3alMCaHHbBIN Ha TUKTO(OH 3BYKOBOW (hailyl Komupyercs
co cMapT(oHa Ha KOMIBIOTEP Ul pedakTupoBaHus (aiiina. @opmMar 3anmucH: 1Jis JIydIIero KayecTBa 3ByKa
Y BO3MO)KHOCTH BOCTIPOU3BEICHHS HA OOJIBIIIMHCTBE ayIMO PEIAKTOPOB O€3 MpeBapUTEIbHON YCTAaHOBKU
JIOTIOJTHUTENBHBIX TIATMHOB PEKOMEHAYeTCs *.wav B CTaHAapTe KOMIIAKT-AMCKA: CTEPEO, TO €CTh JIEBBIH
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Y TIpaBbId KaHaJbI 3anicH, 16 6uT u yactotoil quckperusanuu 44100 [, XoTs daiin ¢ TakuM pacpeHn-
€M 3aHMMaeT OOJNBIINI 00BbeM MaMATH, HeXeNn *.mp3, *.aac u Apyrue.

Yemeepmutii acnekm — ncuxono2uyeckui. J{si npuBieyeHrss BHUMaHUS, 0003HAYCHUS Hadasa, KOHIIa,
LIEJIM YPOKa, UTOTOB, PACCTAHOBKH JIOTHUECKHX Iay3, TEKCT PeUH yUUTeNst 0hOpMIIIETCS MY3bIKaIbHBIM
COIIPOBOX/IEHUEM, 3BYKOBBIMU d(PPeKTaMu. MOHOTOHHOCTH, OTHOTUITHOCTH ITO/Ia4¥ HH(OpMAIK CHIKa-
10T YPOBEHb BHUMAHMS, a CJIEAOBATEIbHO YCBOCHHS colepKaHus. TBopueckoe oopmiieHHEe TeKcTa OyieT
MOJIIEP’KUBATh UHTEPEC HA MPOTSHKEHUU BCETO 3aHSATHSI, CIIOCOOCTBOBATH MOCIIEA0BATEIILHOCTH BOCIIPHS-
TUSI UHPOPMALIUH, €€ CTPYKTYPUPOBAHHIO, 3aTIOMHUHAHUIO, a B JaJbHEHIIIEM — Jy4IlIeMy BOCIIPOU3BEIC-
HUIO HH(pOpMAITHH.

HpeI[CTaBJISIeM MPAKTHUKY IMOATOTOBKH 3BYKa. Hamu Oblna ucmoab3oBaHa MOoCICAHAA BEPCU ITPOrpaMMbl
Audacity-2.3.2, koTopas sIBISIETCS OTKPBITHIM pecypcoM. Bo3morkHOCTH mTporpamMmMbl Audacity ciemyromme:

* MO)XHO 3amucarb ’KHBOH 3BYK 4epe3 MUKPO(OH, ¢ MUKIIepa WK olu(poBaTh 3aruch ¢ APYrux HOCHU-
TEJICH.

* MO)XHO UMIIOPTHPOBATH, PEIAKTHPOBATH U OOBEIMHUTH 3BYKOBBIE (Paiiiibl. MOXKHO 3KCIIOPTHPOBATH
CBOIO 3aITUCh B PA3IMYHBIX (hopMaTax.

* KauectBo 3ByKa: nmonaepxkusaet 16, 24, u 32-6utoByto ounppoBKy

* PenakTupoBaHue: paboTaeT co 3HaKOMbIMHM KoMaHJaMu «Beipesatby, «Konuposarey, «BetaButhy, « Yia-
JIUTH», @ TAK)KE HEOTPAaHUUEHHBIM YMCIIOM 1IAaroB Bo3Bpara «OTMEHUTH» U «BepHYyTb» B CECCHM.

* MO>XHO MOJTHOCTBIO YTIPABIIATH TPEKAaMH U (ParMEHTOM B TPEKE C KIIABUATYPHI.

* [IpenycMOTPEHO MHOKECTBO «TOPAYUX KIIABUIID).

BaxHo, 4yTO KauecTBO KOHEYHOI'O MPOIYKTa MOXHO YIYUIIUTb, €CIH MPELYCMOTPETH €Il€ HECKOIBKO
LEHHBIX ()aKTOPOB:

* Yerkoe, sICHOE IPOU3HECEHNE CIIOB, IPEIJIOKEHUH C JOTHYECKUMU May3aMHu.

* Hanmuume xoporniero MukpogoHa.

* Tuxoe momemeHue, Mo BO3MOXKHOCTH C XOPOIIIEH aKyCTHKOM, Oe3 3xa.

* YraneHue U3 3arucu HEHYXXHBIX T1ay3, CIOB-MAPa3UTOB U MHBIX PEYEBHIX OIIHOOK, ITOMEX.

Dpazmenmul 3anucu u 00padomKu 36yK06020 aiiia npusedenvl Ha pucyukax 3 u 4.
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Puc.4. Oopadomannbslit 36yK060it aiin

Jlaxxe eciin y Bac HET BHJEO, TO ayIHO3AIUCh BAIIEro TEKCTa MOKHO CMOHTUPOBATh ¢ (poTorpadusimMu,
WLUTIOCTPAUSIMH, CXeMaMH1, HHBIMH BUZAMU U300payKeHUH.

3aknrouenue

OHBIT HpOBCI[eHI/Iﬂ ypOKa aHl"J'II/H\/'ICKOFO S3bIKA ITOKa3bIBACT, UTO HpI/I HCIIOJIb30BAHUN MYJ'IBTI/IMellPIa TCX-
HOJ'IOI‘PII‘/JI, 06"I:CM N Ka4€CTBO YCBOGHI/IFI y‘-IeHI/IKaMI/I yqeGHoro MaTepI/IaJ'Ia 3HAYUTCJIBbHO YBCJ'II/I‘-IHBaCTCﬂ,
TITIOABJIACTCS MOTHUBAIIUSA K I/ISY‘-IGHI/IIO JOUCILUITIJIINHBI. I/ISJ'IO)KCHI/IC MaTepI/Iana an06peTaeT BI/I3yaJ'IBHO auar-
HOCTI/IpyeMYIO JUHAMHUYHOCTD, Y6CI[I/ITCJ'IBHOCTL, OMOIIMOHAJIBHOCTb U KpaCO‘-IHOCTB.

COOTBCTCTBGHHO HpaKTI/IKa ITOKa3bIBACT, UYTO UCIIOJIb30BAHHUEC MYJ'IBTI/IMC)II/Ia TCXHOJ’IOFI/II;'I Ha ypOKax OKa-
3BIBAET OOJIBIIIOE TICHXOJIOTO-TIEAATOTMIECKOE BO3/ICHCTBHE HA Y4eHUKOB. CII0COOCTBYET KOHIICHTPAIIUY BHU-
MaHMUs, aKTI/IBI/I3I/IpyeT r[poueccm IIOHUMAaHuA U 3allOMUHAaHUA, (I)OpMHpOBaHI/IIO HpeHCTaBHeHHﬁ, YCBOCHI/IIO
TCOpCTI/I‘ICCKI/IX 3HaHPII71, ynquaeT HO3HaBaT€J'H:Hy10 JCSATCIIBHOCTD y‘-IeHI/IKOB. BBISBIB&CT HeHOJII[eJIBHI:Jﬁ
HMHTEpPEC K TEME YPOKa CO CTOPOHBI YYCHHUKOB, aKTyalIM3UPYET UMCIOIIHECS Y YICHUKOB 3HAHUS 110 TAHHOM
TEME, aKTHBI/I3I/IpyeT nux HOSHZ\B&TCJ’IBHYIO AKTUBHOCTB.

Jlumepamypa

Kazakbaeva Z. Sydykbekov K. Innovative technologies in educational process of teaching computer
graphics. TOJET, Special Issue for INTE 2017, p.183-186, ISSN:2146-7242

Kazak6aeBa 3.M. OTBIT 110 UCTIOIE30BaHUIO MHHOBAITMOHHBIX TEXHOJIOTHI B 00pa30BaTeIbHOM MIPOIIECCe.
/ Marepuansl MHIIK « YHEBEpCcHUTETHI MUpa KaK HEHTPBI HAYYHBIX nccienoBanuity Tyma. —2013r. —c.45-49.
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BO3MOZKHOCTHU HUDPPOBLIX
HJIAT®OPM B OBYYEHUU
NHOCTPAHHOMY A3bBIKY

Jrcanmacosa /./1., Axmemoea /I.P., Yoapuesa T.C.,
Kapazanounckuii 2ocyoapcmeeHHblii mMeXHUYeCKUil yHUugepcument,
Kapazanoa, Kazaxcman

Pe3rome: CoBpeMeHHast TEHICHIIHSI pa3BUTHs CUCTeMbI oOpa3oBanus B Pecryonuke Kazaxcran mompa-
3yMEBAET aKTUBHOE BHEApPEHHE MHPOPMALIMOHHBIX TEXHOJIOTHUN BO BCe cepbl 00pa3oBaTeNbHOMN nes-
TeNbHOCTU. MIHTErpanus B mpoiecc 00yueHus SBISICTCSI COBPEMEHHOW CTaJAMel pa3BUTHUS TEXHOJIOTUN
B npouecce o0yueHus. C mpuMeHeHreM HU(POBBIX MIaT(GOpM MPOIecC MPEnoAaBaHus U U3yYECHUS UHO-
CTPAHHOTO S13bIKa CTAHOBUTCS «OECHPENITCTBEHHBIM» U HEOTPAaHUYEHHBIM BO BPEMEHU M TIPOCTPAHCTBE.
3TO 03HAYaET, YTO B JJAHHOM CUTYaIlUU M MPETIOJaBaTellb, U CTYJCHT U3 MOTpeOUTEeNel HHTEPHET KOHTEHTA
MIPEBPAILAIOTCS B €r0 co3/1aTeneil i peneHns o0pa3oBareIbHbIX 3a1a4. B HacTosmee BpeMs mpernoiaBa-
TEJIM UHOCTPAHHOTO SI3bIKa AaKTUBHO BHEAPSIOT WH(POPMALMOHHOE TEXHOJIOTHU B MPOIECC MPENOAaBaHus
Y U3y4YCHHS WHOCTPAHHOTO S3bIKA, TAK KaK JAHHBIC TEXHOJOTHH MPEJOCTABISIIOT MTPETIOJaBaTEeNI0 HeOTpa-
HUYEHHBIE BO3MOXKHOCTH T10 YITyUYIICHHUIO M YCOBEPIICHCTBOBAHUIO CBOETO 3aHATHA. B cTarbe paccmarpu-
BAeTCs BOIIPOC MPUMEHEHHS II(PPOBHIX 00pa30BaTeNbHBIX IIIAT(GOPM B Ipoliecce U3ydeHUsI ”HOCTPAHHOTO
A3bIKa. ABTOpaMU aHAJIM3UPYIOTCS MPEUMYIIECTBAa U HEAOCTAaTKH (P poBHIX miardopm. B coorBeTcTBHE
C LEJISIMU U3yYeHHs] MHOCTPAHHBIX SI3BIKOB, OTPENEIEHHBIX B paboueii yueOHO# nporpaMMe Kypca, aBTo-
pamu B KadecTBe HauboJiee MpUEMIIEMON U OTBEYaloNIel TpeOOBaHUAM OpraHU3allMK Y4eOHOTo Tporecca
B KaparanamHcKoM rocyaapcTBEHHOM TEXHMYECKOM YHHMBEPCHTETE, Oblia BRIOpaHa U MOJPOOHO paccMo-
TpeHa uudposas odpazosarensHast iargopma Edmodo, ona momHocThIO cocpeioTodeHa Ha 00pa3oBaTesb-
HoM miporiecce. [Tnarpopma Edmodo siBisiercst 3 heKTHBHBIM CPEICTBOM B3aUMOJICHCTBUS MPETIOABATES
U CTY[CHTA KaK B ayJIUTOPHH, TaK U BO BHeaynuTOpHOE BpeMs. OCHOBHas 3aja4a 1miar(opMbl B IpoLecce
W3yUYEHHSI HTHOCTPAHHOTO SI3bIKA — TIOBBIIICHHE MOTUBAIMU CTYJICHTOB K U3y4YE€HUIO HHOCTPAHHOTO SI3BIKA.

Kniouegvie cnosa: yugposvie mexnonozuu, gvicuiee oopazosanue, yughpoeas oopazoeamenbHas niam-
¢opma, unmepnem Konmenm, UHOCMPAHHBLI A3bIK
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B cBoem [Nocnannu «Tpethst Monepuuzamus Kasaxcrana: riio0anbHasi KOHKYpEHTOCIIOCOOHOCTE» OT 31
suBaps 2017 r. mepseiii [Ipesunent PK H.A. Ha3apbaeB caenan akiieHT Ha aKTyalbHOCTH TPUMEHEHUS I ]-
POBBIX TEXHOJIOTHH BO BcexX cepax oOIIeCTBEHHOM NesITeTbHOCTH: « MBI TOJKHBI KyJIETUBUPOBATH HOBBIC
WH/IyCTPUH, KOTOPBIE CO3AI0TCS C MPUMEHEHUEM HU(PPOBBIX TeXHOIOTHI (1)

B XXI Beke na(pOpMaIIMOHHBIE TEXHOIOTUN aKTUBHO MCIIONB3YIOTCS BO BCeX cdepax JAesTeIbHOCTH Yello-
BEKa, B TOM YHcJie U B 00pa3oBaTebHOM. B HacTosIee Bpems, B PaKTHKE 00yUeHHs HHOCTPAHHBIM SI3bIKaM
HCIIOJIb3YETCS IUPOKHUM CIEKTP TEXHUYECKUX CPEJICTB, TAKUX KaK CTallMOHAPHBIE (HAIIpUMEpP, KOMIIbIOTED,
MHTEPaKTHBHAA JOCKA), TAK U MOOMJIbHBIE (TUTAHIIETHBIE KOMIBIOTEPHI, CMAapT(HOHBI), KOTOPbIe 00bEeTUHE-
HBI TIOJ] TOHATHEM «IIU(PPOBBIE TEXHOIOTUIY. [I0sIBIIEHNE STHX TEXHUYECKUX CPEACTB TAaKXKe MOBIHIIO HA
crocoOBI IpeICTaBICHUS HH(OPMALIUHU, KOTOPAst CETOHS Yallle BCETO MPENOAHOCUTCS B MyJIbTUMEIUIHOM
¢dopmare, TO ecTh B HECKOJIBKHX (pOpMax OAHOBPEMEHHO: TEKCTOBOM, rpaduuecKoii, BUACO, ayaHaabHOH,
MHTEPAKTUBHOM.

[ToBcemecTHOE pacmpocTpaHeHre HHPOPMALMOHHBIX TEXHOJIOTUH PAaCIIMPUIIO JOCTYI K ayTEHTHYHBIM
MarepHajgaM U3ydaeMoro si3blka M K KOMITBIOTEpHBIM y4eOHBIM TTocoOusiM. Paboras B cetu MHTEpHET, CcTy-
JIEHTBI U MPETNOAaBaTeIn MOIYyT 00pamarbesi K MOAJMHHBIM UCTOYHHUKAM, SJIEKTPOHHBIM BEPCHUSIM Ta3eT
U ’KypHAJIOB, UCTIOJIb30BaTh CETEBbIE 00YYArOIIMe MPOTrPAMMBI M CJIOBAPH; IPHHUMATh Y4aCTHE B IUCKYC-
CHSIX M BUICOKOH(EPEHINIX, 00MEHUBATHCSI MHPOPMALIUEH C MOMOIIBIO 3JIEKTPOHHOM MOYTHI U T.1.» (boT-
BeHko 2006).

Kazaxcranckast Mogenb cucteMsl HU(poBOro 0O0ydeHHs, N3HAYAIHHO OPUEHTUPOBAHHASI HA IIKOJIBI
U KOJUIE/KH, CTajla IOCTYITHOM JUIsl CTY/IEHTOB, IIPENoiaBaTesiel, U JPyTUX YWIEHOB yU4eOHOro mpoliecca.
B kaxom yuebnom 3aBeiennu PK moxxet ObITh cBOsI npoBast miardopma, HO BCEX 00bEAUHSAET TO, UTO,
BOWJIS B CUCTEMY C JIOTHHOM U MapoJieM, IOJIb30BATEINb MOMaJaeT B BUPTYAIbHBIH 0(HUC, KOTOPBINA MO3BO-
nsieT o0ydaThes AUCTAaHIMOHHO. [lop30BaTeny Takke MOTYT aHAIM3UPOBaTh 3()(HEKTUBHOCTH IeAaroruye-
CKHUX IPOLIECCOB U CBOEBPEMEHHO NPUHUMATh YIPABICHUYECKUE PEIICHHUS.

I'maBHOE TOCTOMHCTBO UCTIOIB30BAHMUS IU(PPOBBIX TEXHOIOTHI B 00pa30BaTeIbHOM MPOLIECCE 3aKII0YACT-
Csl B TOM, YTO 00y4aeMble CTAHOBSTCS 00yUJarOIUMHUCS, T.K. UM CAMOCTOSITENIEHO MPUXOAUTCS TPOU3BOAUTH
TIOUCK U CETIeKIMI0 HeoOxoaumon napopmarmn. [IpenmyiiecTsa HCHONb30BaHUs HU(PPOBBIX 00pa30BaTEIh-
HBIX PECYpPCOB: BBICOKAsi MOTHUBAIUS K 00y4eHHIO Onaroyaps Ka4ecTBy, HAIJITHOCTH, IOTHIHOCTH U YHH-
KaJIbHOCTU KOHTEHTA; MHTEPAaKTUBHOCTb, T.K. IIPEMOAABATENb U CTYACHTHI PErYJISIPHO B3aUMOJIEHCTBYIOT
JPYT C IPYrOM; COBMECTHAs AESATEIbHOCTb U COTPYIHUYECTBO YUACTHUKOB; NHAUBUAYAIU3ALMs, IEPCOHA-
nmu3anus U auddepeHnuaus mporecca 00yueHus; Co31aHne BHYTPEHHETO OIYIIEHUS CBOOOIBI, PACKPHI-
THE TBOPYECKOTO MOTEHIMANA JINYHOCTH. CeTeBble U(PPOBBIE TEXHOJIOTHH TTO3BOJISIOT «KOHBEPTHPOBATH
(3aMeHsTh, BUIOU3MEHATH) 3HAHUS, HAIpUMEpP, KKOMOMHHPOBATh U PEKOMOMHHUPOBATH)» 3HAHUS M OTIBIT,
IIpeBpalas X B CPeCTBA MHHOBALMOHHOM niearenbHocTy» (Penopos 2016).

Cy1IecTByIOT pa3IM4HbIe AOCTYITHBIC U TUIATHBIE HU(PPOBBIE TIAT(HOPMBL, KOTOPbIE MOXKHO HCIIOIB30-
BaTh JUJIS1 U3yUEHUS] HHOCTPAHHBIX SI3bIKOB. PacCMOTpPUM HEKOTOpBIE U3 HUX.
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Hudghposvie nnamepopmut u ux 603moxncnocmu

HaszBanue
mw1atopmbl

Bo3MoxxHOCTH pUMEHEHUS

JlocTynmHOCTB

Blackboard u
PowerScool

MO3BOJIIOT MIPENOIABATENSIM
rnoceniaTb, OLEHHMBAaTh, pasMeniaTtb |
OpraHU30BBIBaTh PECYpCbl U YPOKH, a
TaK)K€ B3aMMOJIEVCTBOBATH CO CTYICHTAMU

IjiaTHas

Moodle

BO3MOYKHOCTh ABTOMAaTU3UPOBATh
CHCTEMY OIICHKH 3HAHUM; MCIIOJIb30BaHUE
COBPEMEHHBIX MYJIBTUMETUIHHBIX
TEXHOJIOTUH B Y4YeOHBIX MaTepuanax;
KOJINYECTBO CTYACHTOB MOXKET OBITH BO
MHOTO  pa3  OOJbIIMM, YeM  MpH
TPaIUIIMOHHBIX BUJAX O0YUYCHHSI

OecIuIaTHBII

Engrade

Be0-KypHaI yCII€BAaEMOCTH,
NOTHO(YHKIIMOHAIBHBIA M TPOCTOH B
UCIIOJIb30BaHNU;  CO3JAHME  OHJIANH-
BUKTOPUH, JHMCKYCCUH, KOTOpBIE CaMH
OLICHUBAIOT M OTIHPABIIAIOT COOOLICHUS
CTyJIEHTaM; CTYIEHTBl MOTYT HMETh
JIOCTYIl K IPOCMOTPY CBOUX OLIEHOK B
m000e Bpemst

OecIuIaTHBII

Schoology

CHUCTEMa yIOpaBJIeHUS Kypcamu AJid
IIperojaBaresie, Koropas Mo3BOJISET UM
YIPaBIsATh CBOUMH 3aHATHAMH,
pasmeniaTh pecypchl U 3aJJaHus, CO3/1aBaTh
TECThI, CBSI3BIBATHCS C JOMOIHUTECILHBIMU
pecypcamu, MPOBOAWTH OHJIANH-KYPCHI,
MPOBOJIUTH CEAHCHI CIIPABKHU OJMH HA OJIUH
Y TIPOBOJIUTH 00CYKJICHUSI.

OecIUIaTHBIN

My big campus

II03BOJIET IIPENOAABATEISIM CO3/1aBaTh
BUPTyaJIbHBIE  KJACChl  JUII  CBOMX
CTYICHTOB; CYyIIECTBYyeT OuOIMoTEeKa
pecypcoB ¢ BHJIEO, BeO-caliTaMH, BHUKU;
IPENoAaBaTellb MOXKET CICAUTh 3a TEM,
YTO JAEJAIOT CTYACHTBI, 4Y€pe3 CHUCTEMY
YBEIOMJICHHUI; MOTYT 3arpykatb (haitisl,
4TOOBI MOJICJIUTHCS co CBOMMU
YYCHUKAMH.

OecIuIaTHBIN

Coursekit

coyeTraer B cebe MHOYKECTBO
UHCTPYMEHTOB, KOTOpBIC MperojaBaTesin
MOTYT HCIOJB30BaTh JUJIS PaACIIUPCHUS
CBOEro Kjacca WiId JaXKe IS CO3JaHus
OHJIAH-KypCa; TPEernojaBaTeId MOTYT
nyOJIMKOBaTh CCBUIKH, BHJICO M JIPYTHE
(aiinbl, TPOBOJUTH OHJIAHH-OOCYKICHUS
U Ja)ke mUcarh cooOIIeHus B Oore.

OecIUIaTHBIN
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[IpoBens aHanu3 BO3MOXKHOCTEH PACCMOTPEHHBIX HU(PPOBBIX TUIATPOPM, MBI OCTAHOBUJIM CBOM BBIOOP
Ha mdpoBoit obpazoBarensHOM arGopme Edmodo, koTopasi MOTHOCTEIO COOTBETCTBYET TPEOOBAHUSIM
OpraHu3aIK yueOHOTo MpoIiecca Mo AUCIUILINHE HHOCTPAHHBIH s3bIK B KaparananHckoM rocynapcTBeH-
HOM TEXHHUYECKOM YHHUBEPCHUTETE.

Edmodo siBisiercst noctynHoii GecriatHoi 00pa3oBaTenbHOM maThopMoi s peroiaBaresei U cTy-
JICHTOB, TJIC HACUUTHIBaeTCs Oosiee 29 MUIITMOHOB Tob3oBarenneid. O0pa3oBarenbHblii cailtT Edmodo — ame-
pPUKaHCKas 3alIMIIeHHast 00pa3oBaTelibHas CETh, pa3padoTaHHAast CHEIMAIBHO JUIS [IE1ar0TOB U CTY/ICHTOB,
MO3BOJISIFOINAS MTPETIOIABATENI0 OPTaHU30BATh JUCTAHIIMOHHOE B3aUMOJICHCTBHE CO CTYIEHTaMH, a TaKKe
CTHUMYJUPOBATh MPO(HEeCCHOHATBHBIA 00MEeH OmMbITOM. UTOOBI pa3HOo0Opa3uTh y4eOHBIH MPOIECC, MOBBI-
CHUTb €10 3 (PEKTUBHOCTD, YIUTH OT CTaHJAPTHBIX TECTUPOBAHUH U YHU(DHUIIMPOBAHHBIX ITOKa3aTesel ycre-
BAaE€MOCTH, MHOTHE aMEpUKAHCKHE, a TENeph YK€ U Ka3aXCTaHCKHUE MPENOoAaBaTeNId UCIOIb3YIOT JaHHYIO
BUPTyalbHYO TUomaaky. Edmodo obecreunBaeTt 6e30macHy o U MPUBATHYIO CPEY, @ TAKKE MOXKET HCIIOIb-
30BaTbCsl B ayIUTOPHUU C MTOMOIIBIO PA3ITUYHBIX MPHIOKEHHUN, KOTOPhIE MO3BOJISIIOT CTYJCHTaM KOOIIEPH-
pOBaThCS IPYT C APYTOM M C TIPENOAABATENsIMH, KOTOPhIE B CBOIO OY€pElb MOTYT OI[CHUThH yCIIEBAEMOCTh
CTyAeHTa. AIIMUHHUCTPATOP UM TPETOaBaTelb MPHUITIANIACT WICHOB TPYIIIbI, YTOOBI CO3/1aTh BUPTYaIbHBIH
knacc. Jlannas mudposas miargopma MO3BOJISET JIETKO OTCIEKUBATH yCIIEXH CTyneHTOB. [IpenogaBarenu
MOTYT JIETKO CO3/1aBaTh OLIEHKU Ha TuIaTGopMe 1 Ha3HA4YaTh 3TH OIICHKH CBOUM CTyAeHTaM. JlaeTcst Hemes-
JICHHAsl OLIEHKa 3HAHUI ydallerocs, 1 00ydJarouIfecss MOTYT BHJIETh CBOIO OIICHKY, & TaK)Ke MPaBHIbHBIC
OTBETHI, KOTOPbIE OHU MOIJIM JaTh HEMPABUIBHO. DTOT HHCTPYMEHT MOXKET ObITh MCTIONB30BaH KaK B Kaue-
cTBe (OPMHUPYIOIIEH, TaK U CYMMUPYIOIIEH cTpareruu oreHKH. OLEeHKH MOTYT OBITh COXPAHEHBI H JIETKO
noctynHsl yepe3 Edmodo.

3TO TaKke MO3BOJISIET PENOAABATEINSIM COOMPATh OT3BIBBI CTYJICHTOB O JIUCKYCCHUSX, OIICHKAX U IOMO-
raTh CTYJCHTaM, y KOTOPBIX BO3HUKAIOT clIoHOCTH. Edmodo - o6pazoBarenbHbiii BeO-CaifT, KOTOPBIH Oeper
UJIeU COIMAIBHOM CeTH, COBEPIICHCTBYET UX U JAETAaeT UX MOAXOIAIIMME Uil 00pa30BaTeIbHOMN ayqUTOPHH.
Hcnonb3yst JaHHYI0 BUPTYalbHYIO TUIOMIAJKY, CTYACHTHI U MPETONaBaTeIn MOTYT OOIIaThCs IPYT C ApY-
TOM U OOMEHHMBATHCS MIIESAMH, MPOOJIEMaMH U TOJe3HBIMU coBeTaMu. COTPYIHUYECTBO, MPEIOCTABIISIC-
Moe Edmodo, Mo>xeT BBIBECTH 3TH OTHOIICHUS 32 MPeJeNbl BUPTYaIbHOTO KJIacca, U 3aCTaBUTh CTY/ICHTOB
paboTtaTh BMeCTe B pa3IMUHBIX MpoekTax. [IpenosaBarens MOXKeT Ha3HAYATh U OLIEHUBATH paboTy; CTyJICH-
Tl MOTYT TIOJIyYUTh IIOMOIIb OT BCETO BUPTYaJIBHOTO KJIacca.

Edmodo moxeT ObITh MCIIONB30BaH ISl N3yYEHUSI HHOCTPAHHBIX S3bIKOB. CErogHsl He MOABEepraeTcs
COMHEHHIO TOT (aKT, 4To 00pa3Hast HH(popMaIHs yCBauBaeTCs JIydllle, YeM TeKCTOBAs, U MyJIbTUMEIUHHBIC
PECYPCHI B 3TOM TUIaHE UMEIOT OrpOMHBIHN moTeHran. O0benuHss B cede TeKCT ¢ BepOabHOM 1 rpaduye-
CKOH nH(popManuei, JTMHAMUKY U 3BYK, TAKHE PECYpCHI JIeTal0T Mpolecc 00y4eHUs] HHOCTPAHHBIM S3bIKaM
6osiee H3PEKTUBHBIM 3a CYET BO3ACUCTBUS Ha HECKOJIBKO KaHAJIOB BOCTIPUITHS OJHOBPEMEHHO, a PE3YIib-
TaThl 00y4YeHUs, COOTBETCTBEHHO, pouHee (borsenko 2006).

JIuarBopuaakTueckuii nHCTpyMeHTapuii Edmodo no3Bosisier ncmosap30BaTh B Ka4eCTBE yUeOHBIX MaTe-
pHAaJIOB TEKCTHI, 3ByKOBBIE M BUAco(ailnbl, HHPOrpapuKy, a Takke CCbUIKA Ha APYTHe OHJIANH-PECypCHI.
BaxxHyto posb urpaer BO3MOXHOCTH ITOJTHOLIEHHOTO HMCIIONIb30BaHMsI KOMIUIEKCA YIPakKHEHUH, peanun3y-
IOIMX KaKk 00ydYarolylo, Tak U KOHTposupytoulyto ¢ynkiun. [lpeacraBnsercs 0coOeHHO BaXKHBIM, YTO
mudposas miardpopma Edmodo no3BoseT peann3oBars TeKyImuii U pyOeKHBIN KOHTPOJIb B Pa3IMUHBIX (POp-
Marax: aBTomMarudeckas nposepka cucremoit (nHcTpyMeHT QUIZ), mpoBepka npenogasaresieM (MHCTPYMEHT
ASSIGNMENT), meton Peer assessment, mpeanonararoinii 5KCIepTHOE OLIEHUBAHNUE YUeOHOH AeaTeNb-
HOCTHU 00YYaIoIIerocst, IPOM3BOAMMOE IPYTHUMHU OOYy4aIOLIMMHCS HAa OCHOBAHUH ONPEACTICHHBIX KPUTEPH-
€B YCIIEITHOCTH C BO3MOKHOCTBIO IEPMaHEHTHON 00paTHOM CBsI3U, KOHCYJIBTHPOBAHHS, KOMMEHTHPOBAHUS
u oocyxnaenus (bonmapes 2017).

Express practice, peanuzoBanHoro ¢ momoiisio nHeTpyMeHTOB QUIZ n ASSIGNMENT. JlanHsb1i 610K
MIPECTaBISET CO00M KOHIIEHTPUPOBAHHBINA 00bEM JHIAKTHUECKOTO MaTepHasa, OXBaThIBAIOIIETO HE00X0-
JMMO€ KOJIMYECTBO YNPaKHEHUH MOJIYJIsl, HAalpaBJICHHBIX Ha (POPMUPOBAHUE JIEKCHKO-TPAMMAaTHIECKHIX
HaBBIKOB U Pa3BUTHE YMEHHUH PELETITUBHBIX BUJOB PEUEBOM EATEIbHOCTU. EXpress practice — MUHU-TIPO-
BepouHas paboTa, KOTopasi MOXKET BBIMTOJTHATHCS Ha JIIOOOM 3Tamne yueOHOTro MOAYJS B JII000€ BpeMs Kak
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B PeXKUME OHJIAIH, TaK U B ayAUTOpUU. YIIpakHEHUs, oOpa3yromue 05ok Express practice, MOTyT OBITh pas-
HOOOPa3HBIMHU — OT KOHTEKCTHOTO IEPEBO/Ia OT/ACIBHBIX CJIOB U CJIOBOCOYCTAHUI O COCTABICHUS aHHOTa-
M K TEKCTaM MOJTYJISL.

B otimume ot Express practice, meton Peer assessment HanpaBieH Ha OCYIIECTBICHUE TEKYILETO KOHTP-
OJIsl IPY BBITIOJTHCHUHU YIPAKHEHUI HAa Pa3BUTHE YMCHHUU MPOAYKTUBHBIX BHIOB PEUCBOU JIEATCIBLHOCTH,
a IMEHHO: HaIlMCaHUe Pa3HOTO PoJia ACCE U MOPOXKICHHUE YCTHBIX BhICKa3biBaHuil. [Ipy HCTIONB30BaHNH JaH-
HOro Metoia 3G dHeKkTHBHO peanu3yroTcs Hanbosee BaKHbIE, HA HAII B3MISL, (YHKIIMUA KOHTPOJIS B 00y4e-
HUH MHOCTPAHHOMY SI3bIKY KaK C IMO3HIIMHU CTYIECHTa — MOTHBAIMOHHO-CTUMY/IHPYIOIIAs, KOPPEKIIHOHHAS,
pa3BHBaroIIas 1 00y4Jarolias, Tak ¥ ¢ TO3UIMHU TPEToaBaTeNsl — TUarHOCTHYEeCKasl, KOPPEKIIUOHHAs, Olle-
HOYHO-BOCIIUTATENIbHAS, OPUCHTUPYIOIIAsi U OPraHU3YIOIIas.

B Hacrosiiiee Bpemst HCIIONB3YyeTCs MyOIMKaIHsl 3aJaHUi, TPOBEACHHE U CO3JAHUE OMIPOCOB JIJIsl OTBETOB
yYaIuxcst ¥ Mpe0CTaBlIeHUE CChUIOK Ha ToJie3Hyto nHpopMaiuio. Edmodo mo3Bossier crynentam 3arpy-
’KaTh 3aJaHusl JJIsl CBOMX MpEroaBarelieii sl mpocMoTpa U oieHKU. CTYJICHTBI TaKKe MOTYT ITyOJIHKO-
BaTh BOMPOCHI WJIM KOMMEHTAPUH [T BCCH TPYIIIBI MM HAMPSAMYIO U B YaCTHOM MOPSIIKE ISl HHCTPYKIIUU
WM a]MHHUCTPATOPA CTPAHUIIBI.

Hecmotps Ha siBHBIC nipenmyinecTBa Edmodo, cpemy 0CHOBHBIX TPYIHOCTEH BHEIPEHUS MIaTGOPMBI
B 00pa3oBaTesIbHbII MPOLECC YHUBEPCUTETA, MPEIOAABATCISIMA M CTYJCHTAMH OTMEYAeTCs CICAYIOIIee:
HenocTarok oomieHus face-to-face, oTcyTcTBHE HOCTYIa B MHTEPHET, HEXBAaTKa CPEJCTB HAa MPHOOpETCHUE
cMapT(oHa, HETOTOBHOCTbH MPENOaBaTeNieii K BHEIPCHUIO HOBBIX TEXHOJOTHI, HU3KUH YPOBEHb TEXHOJIO-
THYECKOW TPAMOTHOCTH MPEMO/IaBaTeieii U CTY/ICHTOB.

JIpyrumu ciioBaMH, BaXKHO HE MPOCTO TOTOBHUTH MPENOIABATENICH M CTYIECHTOB K IPUMEHEHHIO IU(PPO-
BBIX TEXHOJIOTHH, HO U 00€CIIEYNTh TEXHUYECKYIO TOANCPKKY TSl 3PPEKTUBHOM OpPTaHU3AIUU MPoIiecca
W3y4YCHHs] HHOCTPAHHOTO SI3bIKA B YCIOBUSAX BHEIPEHUs LU(ppoBoii oOpa3oBarenbHOil miardopmsr Edmodo.

Takum 00pa3om, MbI BUAMM, YTO Takas Mapajgurma o0y4eHus BBICTPAauBaeT HOBbIC HHTEPAKTUBHBIC OTHO-
IICHUsI BCEX YYaCTHHKOB 00pa30BaTeNIbHOIO Mpoliecca, Haaessisi UX PaBHBIMU BO3MOXKHOCTSIMH. [1pu 3TOM
MPEroIaBaTellb 0CTACTCS OCHOBHOW (DUTYpOIA, HO TTOJTy4YaeT JOMOJTHUTEIbHBIC TOTHOMOYHSI OTCIICKUBAHUS
BCEX ITAIOB MPOXOKICHUS CTyAeHTaMu Ha I poBoii uiathopme Edmodo, 4To co3aaetr BO3SMOXKHOCTH TSI
o0ecrieueHnsl Ka4YeCTBEHHOTO 00pa30BaHMs JIJIsl BCEX, HE3aBUCHMO OT MECTOHAXOKICHHUSL.
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MAIN PRINCIPLES OF DISTANCE
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modern educational process where digitation has become an inseparable part of teaching process.
Moreover, specific features of the use of modern technologies in organization of distance learning
will be analyzed in this work.
Key words: ICT, teaching methodology, digitations, digitalization era, distance learning, principle

This article discusses characteristic peculiarities of distance learning and its main principles in

Annomauus

B nanHO# cTarbe paccMaTpUBAIOTCS XapaKTEPHBbIE 0COOCHHOCTH IUCTAHIIMOHHOTO OOYyUSHHS ¥ €r0 OCHOB-
HBIC TIPUHIIUIIBEI B COBPEMEHHOM 00pa30BaTeIbHOM MPOIECCE TIIe TUTHTAIHS CTaia HEOThEMIIEMOU YacThIO
yaeOHoro mporecca. Kpome Toro, B 1aHHOI paboTe OyayT MpoaHaIn3upOBaHbl 0COOEHHOCTH HCIOIB30Ba-
HUA COBpeMCHHBIX TGXHOJIOFI/Iﬁ B OpF aAHU3allnuu JUCTAHIIMOHHOTO O6y‘ICHI/I$I.

Kniwueevie cnoea: HKT, memoouxa odyuenusn, oucumayus, 3pa Ouumanuzayuu, OUCIMaHyuoHHoe
00yuenue, npUHYUNBL

21 century is called as the era of Information Communicative Technologies by many authors at present
time. The term digitation is frequently found in most of investigations devoted to teaching methodology.
Digitation is usually defined as the integration of digital technologies into everyday life by the digitization of
everything that can be digitized. The period where digital technologies are widely used is called digitalization
period. Thus, teaching process cannot be lack of modern pedagogical technologies which have undoubtedly
changed education. Modern stage of learning consists of different techniques such as online courses, online
exams, digital textbooks, etc.

One of the inseparable parts of modern educational process is teaching the learners from distance. Distance
learning has become one of the effective and convenient types of learning at present time. Distance learning
is usually defined as an educational process where the learners receive instruction through online classes,
video recordings, or any other audio and video technology without the presence of learners in auditorium.
Distance learning has made education more accessible for a large group of people who want to get knowledge.

Characteristic features of distance learning are as follows:

1. Flexibility where the learners of distance education study at a convenient time and place for them.
Here, each learner may study as long as they need to acquire the material;

2. Modularity where every course forms the whole picture about certain field of study which allows to
arrange the syllabus according to individual and group needs; a teacher in distance education is a coordinator
of cognitive activity of learners and manager of teaching process;

3. Special quality of control of education where examinations, interviews, practical, course and project
works, externship, computer intellectual testing systems are organized from a distance;

4. Special technologies and learning means where complex of methods, forms and devices of communication
with people in the process of self-study, etc.

There are six forms of distance education at present time:
- externship;
- higher education;
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- education, which is based on cooperation of several educational institutions;

- tudy at specialized educational institutions of distance learning;

- free-running educational systems;

- informal, integrated education based on multimedia courses.

Besides these six forms, different technologies as such pedagogical, informational etc.

While dealing with different peculiarities of distance learning it should be noted that the principles
according to which distance learning cannot exist. In this part of our research we want to discuss some
important principles of the organization of distance learning. It is common knowledge that as any other field
of education there are a number of principles of conducting distance learning. The following most important
principles should be distinguished:

- the principle of activity, which means that all material must be related to the main types of educational
activity and be based on real operations, allowing the student to apply their own experience in their solution;

- the principle for the formation of creating friendly atmosphere, which allows to overcome psychological
obstructions of fear before classes and anxiety. The feelings of safety and confidence are formed instead of
fear and anxiety which influence strengthening the students’ inner behavior;

- the principle of personal- mediation interaction is that the in-time monitoring of schooling needs and
students’ success cooperate to the improvement of learners’ creative, communicative and reflective abilities;

- the principle of open communicative space is observed with the application of graphics, animation,
sounding and colour, special effects, hypertexts. This principle implies the discussion of the students’ activity
results and development of individual creative approach of the learner towards learning process;

- the principle of interactivity reflects the regularity not only in students’ contact with their teachers, but
also among the students, which allows to influence educational process intensity;

- the principle of initial knowledge is based on students’ previous preparation which influence at fast and
easy acquisition of new information due to activization of acquired skills and practice;

- the principle of individualization is found to be used to fulfill entrance and current control which allows
to work out individual working program;

- the principle of identification is considered to be a common safety measurement directed to the elimination
of falsification in teaching process;

- the principle of education regulation puts forward temporary restrictions for education and self-study
of students;

- the principle of the selection of informational devices of education allows to put and solve actual
problems of pedagogics, andragogics, human development, their intellectual and creative potential taking all
components of education such as aim and other elements including forms and means of educational process,
the content of education into account;

- the principle of supporting teaching being open and flexible removes age restrictions initial educational
qualification with the aim of teaching in the form of interview, quiz, testing etc.

Summarizing all above mentioned, it is possible to draw a conclusion that distance learning as an inseparable
part of modern teaching process plays an essential role in digitalization period.
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POJIb MOBUJbHBIX NPUJIOXKEHUH
B U3YUYEHUU AHIVIMMCKOTO SI3bIKA
KAK HHOCTPAHHOI'O

Cynoykoea T.0O.
Tynvckuii 2ocyoapcmeeHHblil nedazocudecKuil yHugepcument
um. JI.H. Toncmozo, Tyna, Poccus

B nacrosiee BpeMs BpsAI M KTO-IHO0 M3 MOJIOABIX JIIOACH MOJKET MPEACTaBUTH KU3HB 0€3 MOOUIIBHBIX
TeXHOJOrHi. OHU UCTIONB3YIOT MX €XKEIHEBHO, B TOM YHCJIE MPU U3yYCHUH WHOCTPAHHBIX SI3BIKOB. Takoe
oOy4eHwue, MoAIep)KUBaeMoe MOOUIIBHBIMU YCTPOHCTBAMH, Ha3bIBa€TCI MOOMIBHBIM O0y4YE€HHEM, KOTO-
poe mpeacTaBiIsieTcst 0COOEHHO BBITOJHBIM, Onarofapsi YyHUKaIbHBIM (DYHKITUSIM MOOHMIJIBHBIX TPUIIOXKE-
HUM (HampuMep, UHTEPAKTUBHOCTb, IOBCEMECTHOCTh M MOOMJIBHOCTb), @ TAK)K€ MOAJIEPKKH U 0OpaTHOM
cBs13u yunTenei. L{enpro JaHHOTo 0030pHOT0 HCCIe0BAHUS SBISETCS N3yUYEeHHE OPUTUHAIBHBIX, HAYYHBIX
WCCIICIOBAaHMH 32 MTOCIICHNE HECKOJIBKO JIET ¥ OTPE/ICTICHNE TOTO, SBISIOTCS JTH MOOMIIbHBIC TIPUIIOKCHHUS,
UCTIONIb3yeMbIE MTPH U3YUECHUH aHITIMICKOTO S13bIKa KaK HHOCTPAHHOTO, OJIE3HBIMU 1 / WK 3()(hEeKTHBHBIMH.
Mertozpl OCHOBaHBI Ha 0030pe JTUTEPATYPhl U3 TOCTYIHBIX HCTOYHUKOB, HAWICHHBIX IO TEME UCCIICIOBAHUS
B IIPU3HAHHBIX 0a3ax MaHHBIX, TakuX kKak Web of Science u Scopus. [TomyueHHbIC pe3yabTaThl TOKA3bIBAIOT,
9YTO MOOMIIbHOE 00y4YeHHE CTAaHOBUTCS BaXKHOM 0COOCHHOCTBIO 00pa30BaHMs, MMOCKOJIBKY 3TO MPEKpacHast
BO3MO)KHOCTb ISl M3Y4YECHUSI MHOCTPAHHBIX S3bIKOB. ETO OCHOBHBIC MPEHMYIIECTBA 3aKII0YAIOTCS B CIIE-
JYIOLIeM: TIOBBIIIEHHE MTO3HABATENBHBIX CIOCOOHOCTEN yJalerocsi, MOTHBALUS YJalerocst K 00y4eHuIo
Kak B (hopManbHOM, Tak U B HEPOPMaIbHOI 0OCTaHOBKE, CAMOCTOSATEIILHOCTD U YBEPEHHOCTD YYaIIeTOCs,
a TaKXKe COMACHCTBHE NePCOHATM3UPOBAHHOMY OOYyYEHHIO, TIOMOTasi YYCHHKAM C HU3KHUM YPOBHEM ycIie-
BAaE€MOCTH JOCTHYb CBOMX y4eOHBIX 1ieneil. HecMoTps Ha TO, 4TO MOOMIIBHOE 00yUEHHE B 1I€TIOM Ka)KETCs
3G PEKTUBHBIM, JKEJATEIHHO MPOEKTUPOBATH, INIAHUPOBATH M BHEIPSATH €r0 C OCTOPOKHOCTBHIO B COOTBET-
CTBHH C MOTPEOHOCTAMH yUAIIUXCA, & TAKKE JUIsI 00ECTIEUeHUST HECKOIBKHX S3bIKOBBIX HABBIKOB B ayTEH-
THUYHBIX YCJIIOBUS O0yUCHHUS.

Kniouegvie cnosa: modunvnvle npunodcenus; MoounbHoe o0yuenHue; uzyueHue aHiulicKo2o A3blKa
KaK UHOCIPAHHO20; 0COOEHHOCU UCRONb30GAHUA; NPEUMYU|ECEA.

B HacTosiiiee BpeMsi MOOMIIbHBIC TEXHOJIOTUH M MOOUJIbHBIC MPUIIOKEHUSI CTAHOBSITCS HEOThEMIIC-
MO 4acThi0 00y4YEeHHs, B TOM YHUCIIC U B U3y4YEHUH MHOCTpaHHOTO si3bika (Gangaiamaran and Pasupathi,
2017). DTa coBpeMEeHHAst METOJIMKA MX MCIIOIb30BAHUS HA3BIBACTCS MOOMIILHBIM 00ydeHreM (m-learning).
MobunbsHOe o0ydeHue emre 0oJbIle PacIUpsieT BO3MOKHOCTH IEKTPOHHOTO 00yUeHUs, TPO/IBUTAs He3a-
BHUCHMOE ¥ aKTHBHOE 00yUYCHHE U MpeBpaas 00pa3oBaTeIbHbIC YUPESIKACHHUS B KPYITIOCYTOUHBIE yueOHbIC
1eHTpsl 6e3 6apbrepoB (Kuimova et al., 2018). Ananoruunsiv o6paszom, B. Klimova roBoput 06 u3ydeHun
sI3BIKA C TIOMOIIBbIO MOOMIBHBIX ycTpoiicTB (Mobile Assisted Language Learning — MALL) kak 06 wHHO-
BallMOHHOW COCTABJISIONICH B M3YUCHHUH SI3bIKa ¢ TIOMOIIbI0 KommbioTepoB (Computer Assisted Language
Learning — CALL) (Klimova, 2019). A. Leis, A. Tohei u S.D. Cooke maxke mpeiokuiu HOBy0 abOpeBu-
aTtypy JAJs U3yudeHHs si3bIka ¢ moMoinbsio cMaptdona, SPALL (Smartphone Assisted Language Learning),
MOCKOJIBKY UMEHHO CMapT(OH NpeiaraeT BO3MOKHOCTH, JTAJIEKO BBIXOISIIUE 32 PAMKU TPaIUIIMOHHOTO
mobunsHOTO Tenedona (Leis, Tohei and Cooke, 2015).

Kpowme Toro, nccnenoBanus B oonmactu MALL moka3siBaloT, 4TO UCIIOIB30BaHNE MOOMIBHBIX TeIe()OHOB
Y MX TIPUIOKEHUH, IO-BUIUMOMY, ITOJIC3HO JIJIsl M3yUeHHs MHOCTPAHHOTO sI3bIKa, 0COOCHHO Onarofaps ux
YHUKQJILHBIM 0COOCHHOCTSIM (HaIlpuMep, MHTEPAKTHBHOCTh, TOBCEMECTHOCTh MIIM MOOMITBHOCTB),  TAKKE
MoJIIepIKKe Tpenoaasareseit u ooparnoii cessu (Klimova, 2018; Kukulska-Hulme, 2016).
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Tem we menee, B. Klimova ormedaeT Heckonbko mpodiieM B MALL; a UMEHHO, MOTEHIIMATBHOE OTCYTCT-
BUE BHUMAaHU y CTY/ICHTOB, BBI3BAHHOE MHOT032/IaYHOCTHI0O MOOMJIBHBIX TENIE()OHOB, OTCYTCTBUE TIPUIIONKE-
HUH, MOIXOIAIINX JIJISl aHITTUICKOTO sI3bIKa 1Jis cniennanbHbIx meneit (English for Specific Purposes — ESP)
1 Ha pa3HbIX ypoBHsx BrnaneHus (Klimova, 2018). K HenocraTkam Takke OTHOCATCS TPOOIEMBI C JOCTYIIOM
B MIHTEpHET 1 MOKIIIOUeHHEM, HEOOBIION pa3Mep KpaHa WM OTCYTCTBHUE IMYHOTO KOHTaKTa. B oTHOmEHNN
NPUIIOKEHUH U1 u3yueHns nHoctpanubix s36ik0B C.R. Heil, J. S. Wu, J.J. Lee u T. Schmidt yrBepxaaror,
YTO OOJIBIIMHCTBO MPUIOKEHUN IEKOHTEKCTYAIN3UPOBAHBI, T.€. OHU KOHLIEHTPUPYIOTCS HA OTAEIBHBIX CIIO-
BaX, a HE Ha OITTMHHOM Pe4e00pa30BaHIHU, BKITIOUAOIIEE B CE0s BCE YETHIPE SI3BIKOBBIX HaBbIKa (TOBOPEHUE,
MUCHMO, ayIupoBaHue 1 ureHue). OHU TaKKe MOTUEPKUBAIOT PEATH3AIMIO TaK HA3bIBAEMOTO aJalITUBHOTO
00y4eHus1, KOTOPOE MBITAETCS YAOBIETBOPUTH YHUKAJIbHBIC MOTPEOHOCTH YEIOBEKA YEPE3 CBOCBPEMEHHYIO
00paTHyIO CBSI3b, TPACKTOPHH U PECYPCHI (BMECTO TOTO, YTOOBI 0OECIICUNTh EIMHBIN MOAX0A K O0YICHHIO)
(Heil et al., 2016). Kpome Toro, uccienoBanus nokassisaiot, uto MALL oco6enHO 3¢ (heKTHBEH B U3yYCHUU
nexcuku (Kuimova et al., 2018; Klimova, 2018; Klimova and Prazak, 2019), mockonbKy ci0Bapb MOXKET
OBITH pa3eseH Ha 0oJiee MEJIKHE CErMEHTHI, YTO MOAXOAUT JUISl IPOSKTHPOBAHUS KOHTEHTA B CMapT(OHaXx.

B nHacrosimiee Bpemst IpakTHKa UCTIONB30BAHUS MOOMIIBHBIX TPUIOKEHHN B U3yUCHHH SI3bIKA 3aKITI0YACT-
Csl B TOM, YTO OHM B OCHOBHOM HCIIOJIb3YIOTCSI B KQUECTBE MOJIEP’KKH B OCBOCHHUU sI3bIKa. Takum 00pa3om,
nojxox cmemmanHoro ooyuenus (blended learning — BL) (coderanne ouHOTo 00y4eHUs U OHIAWH-00y9IeHUS )
B OCHOBHOM pEaJIM3yeTcs B OTHOUICHUU MCIOIb30BaHUS MOOMIBHBIX npuiokeHui (Klimova and Prazak,
2019). B nienom, Takoii oAXo. MpeacTaBisieTcs 0oee 3PPEKTUBHBIM, YeM HCIIOIBb30BAHNUE TOJIBKO TPAIH-
MOHHOTO 00y4eHusi. Kpome Toro, moaxo cMemaHHoro o0yueHust 0COOCHHO TMOAXOMUT sl TUCTaHIIMOH-
HBIX CTYIEHTOB, KOTOPBIE B CHJIIy CBOUX MPO(ECCHOHATBHBIX 00s3aTeIbCTB HE MOTYT OBITh MPUBJICYCHBI
K OYHOMY U3y4YeHHIO aHTnicKoro s3bika (Klimova and Prazak, 2019).

Lenp naHHOTO 0030PHOTO UCCIIEOBAHUS — U3YUYUTh OPUTUHAIIbHBIC, HAYYHBIE HCCIICAOBAHMS 32 ITOCIIE/I-
HUE HECKOJIBKO JIET U ONPEICIUTb, SIBISIOTCS JTU MOOMIIbHBIC TIPUIIOKEHHS, UCTIONb3yeMble TIPH U3YYCHUU
AHIJIMHACKOTO SI3bIKa KaK MHOCTPAHHOTO, TOJIE3HBIMU U / WK 3G (GeKTUBHBIMHA. Takum 00pa3zoM, BOIPOC
MCCIICIOBAHUS 3aKIIFOYACTCSI B CIEAYIONEeM: SIBISIeTCS JIM UCTIONIb30BaHNE MOOMIIBHBIX MTPUIIOKEHHH TT0JIe3-
HBIM U / Wi 3P PEKTUBHBIM MTPH U3yUYEHUH aHTIIMKACKOTO s3bIKa Kak nHocTpaHHoro? (Ecnu na, To mouemy,
KakuM 00pa3oM U Kak?)

MeToabpl OCHOBaHBI Ha 0030pe IUTEpaTyphl U3 TOCTYITHBIX HCTOYHUKOB, HAWICHHBIX MO TEME HCCIeI0-
BaHU B IPU3HAHHBIX 0a3ax MaHHBIX, Takux kKak Web of Science u Scopus.

BonbIIMHCTBO OTEUECTBEHHBIX U 3apyOeKHBIX HAyYHBIX UCCIIEIOBAHUHI COITACHBI C TEM, YTO MOOMIIBHOE
o0Oy4yeHHe, CTAHOBUTCSI XapaKTepHOU 0COOCHHOCTRIO 0OpazoBanus (Hampumep, (Jamaldeen, Hewagamage
and Ekanayaka, 2018)), mockonbKy 3TO TipekpacHasi BOSMOKHOCTh ¥l OTPOMHBIH IIar Boepes (Hampumep,
(Kuimova et al., 2018; Awada, 2016)) 1 mosToMy AOIDKHO Mo Iep kuBathes (Hanpumep, (Hao et al., 2019)),
XOTSl M C OCTOPOXKHOCTBIO (Hampumep, (Celik and Yavuz, 2018; Gamlo, 2019)) 1 Tonbko B Ka4ecTBE BCIIO-
MOTaTeJIbHOTO HHCTpYMeHTa (Hampumep, (Jamaldeen, Hewagamage and Ekanayaka, 2018)).

[TpumeyarenbHO, YTO CTYACHTHI OOBIYHO OTMEYAIOT, YTO UM HpaBUTCS MoOUIbHOE oOydenue (Lin and Yu,
2017). DTy TOUKY 3peHHs NOAEPKUBAIOT U APYTUE aBTOPBI, KOTOPBIE TAKXKE YTBEPAKIAIOT, UTO UCIOJIb30Ba-
HHE MOOWJIBHBIX YCTPOUCTB, TAKUX KaK CMapT(OHBI U TUIAHIIETH B 00pa30BaHMH, C PAJOCTHIO IPUHUMAIOTCS
yuamumucs (Hanpumep, (Kuimova et al., 2018; Lin and Yu, 2017; Andujar, 2016)). Mo6unsHOE 00y4eHue
MHOTJIa UCTIONIB3YETCS UL TOTO, YTOOBI IIOMOYB YYAIIUMCS C HU3KUM YPOBHEM YCIIEBAEMOCTH M MOTUBHUPY-
eT ux (M Ipyrux) IpoOBOAMUTE OOJIbIIE BPEMEHH 32 U3y4YeHUEM s3bika (Hanpumep, (Hao et al., 2019)).

[IpenogaBareny MOTYT MCIIOIB30BATH JIMOO HEKOTOPHIE y’KE YCTAHOBJICHHBIC MIaT(OPMBI COLMATBHBIX
cereit (WhatsApp, WeChat, Telegram, Line), 1160 cnieniuaibHble TPUIOKESHUS ISl U3yUEHUST aHTIIHICKO-
ro si3bika (Fun Dubbing), mubo crienmanu3npoBaHHble MPUIOKEHUH TSI U3yUEHUS SA3bIKa, pa3padoTaHHbIE
Ha 3aka3 (Hanpumep, (Jamaldeen, Hewagamage & Ekanayaka, 2018)).

HexoTopsle uccienoBanus B 00JacTH IPpUMEHEHHUST MOOMIIBHOTO OOyUYEeHHs HAIPABJICHBI HA KOHKPET-
HBIC S3BIKOBBIC HABBIKH, Takue Kak muchMo (Awada, 2016; Aghajani M. and Adloo M., 2018), roBopenue
(Hwang, Hsu and Hsieh, 2019), nexcuka (Klimova, 2019; Celik and Yavuz, 2018; Lin and Yu, 2017), ayau-
posanue (Hwang, Hsu and Hsieh, 2019) u yrenne (Naderi and Akrami, 2018).
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F.F. Jamaldeen, K.P. Hewagamage u Y. Ekanayaka cunraror MoOMIbHOE OOYYCHHE OJHIM U3 OCHOBHBIX
HanpaBJIeHUN pa3BUTHs 0Opa3zoBaHus. OHH TECTUPOBAIU MOOWIIBHBIC MPHIOKECHHS U 0O0YUSHHST WHO-
CTPaHHBIM S3BIKaM, U YTBEPHKJIAIOT, YTO MOIH30BATEIH MTPOIEMOHCTPUPOBAIH TOJIOKUTEIEHOE OTHOIICHUE
K MOOMJIBHOMY OOYYEHHIO M HAILIM ero moje3HsiM. C qpyroil CTOPOHBI, UX PE3yJIbTaThl CBUICTEIbCTBY-
10T O TOM, 9TO MOOMIbHOE 00yueHue Oyner 6osee 3((HEeKTUBHBIM B Kaue€CTBE BCIIOMOTATEIHbHOTO CPEICTBA
oOyueHwus, a He B KauecTBe ocHOBHOTO (Jamaldeen, Hewagamage and Ekanayaka, 2018).

O. Celik u F. Yavuz yTBep IaioT, 4To MOOUIBLHBIE MPUIOKEHHS TIOMOTAI0T HHTEPUPOBATH CMAPT(OHBI
B paJIMKaJbHO MEHsIOIIeecss 00pa3oBaHue, KOTOpOe Ternepb 0ojiee MHANBUAYAIN3UPOBAHO, TOBCEMECTHO,
OPHEHTHPOBAHO HA YYAIIUXCS U JaXKe HEYIpaBIsieMO. ABTOPbI M3y4MIn 3PPEKTUBHOCTh MOOMIIBHBIX TPHJIIO-
KEHUI B 00y4eHNH JICKCUKE, KaK KOHTEKCTHOM, Tak 1 OyKBajbHOH. OHU NPHIILUIN K BBIBOLY, YTO MOOMIIbHBIE
npuiokeHus 3(pGeKTUBHBI B U3YUSHUH SA3bIKA, HO MPEIYIIPEHKAAIOT, YTO UX pean3alis JOIKHA OCYIIECTB-
JSATHCA TOJT PYKOBOJICTBOM M KOHTPOJIEM, TOCKOJIBKY HEKOTOPBIC MPUIIOKEHUS HE pa3padoTaHbl SKCIIepTa-
mu (Celik and Yavuz, 2018).

G. Awada m3yunn >3¢pdexruBHocTs WhatsApp B 00y4eHUU S3BIKY M YTBEP)KAAET, YTO 00yUECHUE HABBI-
KaM nuchMa ¢ nomourpio WhatsApp 0bu1o 6omnee 3G PpeKTHBHBIM, YeM TOCPEICTBOM TPAAULMOHHOTO 00yye-
Hus. bosnee Toro, MoOmIIbHOE 00yUEHHE MTOBBICHIIO YPOBEHb MOTUBAIIMY YUAIIUXCS. ABTOP YTBEP)KIAET, YTO
uHCTpyMeHT WhatsApp co3naeT mo3uTHBHYIO COLMATIBHYIO CPEAY, MOOUIPSS YyBCTBO MPUHAICHKHOCTH
K COOOILIECTBY MJIM KOMaH/JIE C IPYTHMH yYallluMHECS, a Takxke npenonasarenem (Awada, 2016). Takum obpa-
30M, UCTIOJIb30BaHHE MOOMIIBHBIX YCTPOMCTB B 00pa30BaHUU JOJKHO UMETh )KMU3HEHHO BaYKHOE 3HAYCHUE.

A. Andujar ytBepxaaet, uro WhatsApp ¢ ero MOOMIBHBIME MITHOBEHHBIMH COOOIICHUSMU JIEMOHCTPH-
PYET MOTeHLMA JUIS YITy4YIICHUS] HAaBBIKOB MMCbMa HAa MHOCTPAHHOM SI3BIKE M aKTHBHM3AIUU YYaCTHs yda-
mxcsi. B nononaennn, WhatsApp, cyns mmo Bcemy, mpusHaercs cpenu ctyaeHToB (Andujar, 2016).

S. Zhang m3yunn 3¢pdext oT MoOmIEHOTO TpHIoKeHUs o HazBanueM English Fun Dubbing (EFD).
ABtop yrBepkaaet, uro EFD noniep:xuBaeT aBTOHOMHUIO U3YyUCHHS S3bIKA CTYACHTAMH, IPEAOCTABIISASL UM
BO3MOXKHOCTbH ITPAKTUKOBATHCS CAMOCTOSITENILHO B CBOeM coOcTBeHHOM Temre (Zhang, 2016). S. Zhang
MIPULIEIT K BBIBOIY, YTO PAa3yMHBIH BBIOOP MOAXOSIIETO MPUIOKEHHUS HE TOJIBKO YIy4IllIaeT o0y4eHue, Ho
M 3aCTaBJISIET CTY/IEHTOB UCIOJIh30BaTh MOOMIIbHBIE YCTPOMCTBA Oojiee pa3yMHBIMU CIIOCOOAMHU, YeEM OHU
00b19HO 310 nenarot (Zhang, 2016).

N. Gamlo nogyepKrBaeT B&)XHOCTh MOTUBALIMH K U3YUYEHHIO aHITIMICKOTO S3bIKa. ABTOp BEPUT B HCIIOJb-
30BaHME MOOMJIBHBIX UIP Ha OCHOBE M3YyYEHHS si3bIKa. TeM He MeHee, MPUIIOKEHUS JOJKHBI BRIOUPATHCS
UCXO/S U3 UHTEPECOB, MOTpeOHOCTEH 1 ypoBHs yuamuxcs (Gamlo, 2019).

N. Naderi u A. Akrami uccnenoBanu BIusiHUE MOOMJIBHOTO OOYUYESHHS HA MIOHMMAaHUE MPOYUTAHHOTO
¢ momorpio rpynm Telegram (Messenger). [1o MEEHUIO 3THX aBTOPOB, OHJIAWH-00y4YE€HUE CTAJIO MOIYJISIp-
HBIM, U UX PE3YNbTaThl CBHJIETEIBCTBYIOT O TOM, YTO CTYACHTHI MPEANOYUTAIOT MOOMIBHBIN Tele(OH KaK
JTYYIIUH MHCTPYMEHT 715l yTeHus: KopoTkux TekctoB (Naderi and Akrami, 2018).

Y. Hao, K.S. Lee, S.T. Chen u S.C. Sim u3yyanu, Kak MOOMJIbHOE O0y4YEeHUE aHTIIMHCKOMY S3BIKY KaK
MHOCTPAaHHOMY MOXET MPUHECTH IMOJIb3Y CIA0bIM cTyAeHTaM. OHU yTBEPKIAIOT, YTO YUALTHECS C HU3KUMHU
MOKAa3aTeIsIMHU yCIIEBAeMOCTH, YaCTO MapTHHAJIM3HUPOBAHBI B KJIACCE, MOTYT BOCCTAHOBUTH YYBCTBO BBITION-
HEHHOTO JI0JITa € MOMOIIBI0 (P PEKTUBHBIX TPUIIOKESHUH MOOMIBHBIX TEXHOJIOTHIA. AHAIOTHYHBIM 00pa3oM,
OOJIBIIIMHCTBO OCTAJIBHBIX CTY/IEHTOB TaK)Ke YIIydIaioT cBou nokaszarenu (Hao et al., 2019).

[Tpu u3y4eHNU STHX UCCIIEIOBAHUA BOSHUKAET OIIYIIECHHE, YTO HE TOJIBKO M3yYEHHUE U MPEToJaBaHue
AHIIIMICKOTO s3bIKa KAK HHOCTPAHHOTO, HO M 00pa30BaHME KaK TAKOBOE HAXOAUTCS HA MOPOTe KapIuHAaIb-
HBIX MU3MEHEHHH. MOXeT TOKa3aThCs, YTO TPATUIIMOHHAsT MOJIeNIb 00yUeHUs UeT Ha yObUIh (Hampumep,
(Celik and Yavuz, 2018)), a ucnons3oBaHre MOOMIBHBIX YCTPOUCTB B 00pa30BaHUM HEU30EKHO PaCTeT.
I'maBHast npoOiema 3aKIr04aeTcsi B TOM, KaK OHH JOJKHBI 3P (PEKTUBHO M MPABUIIBHO MCTIONB30BaThCs. 1103-
TOMY KpaifHe Ba)KHO OTPENEIUTh MOTCHIUATIbHBIC MPEUMYIIECTBA, & TAK)KE HEAOCTATKH HMCIOIb30BAHUS
MOOMIJIBHOTO 00y4€eHHsI B 00pa30BaHUU.

OcTaeTcst OTBETHTH HAa HEKOTOPBIE BOIIPOCH 0 MOOMIBHOM 00ydeHuu (cM. Tabnuiry 1), Bkitodast ciemy-
forme. JlomkHo i1 / Oyaet in MoOMIIbHOE 00yUeHHE CPEICTBOM MOAJIEPKKHU WIIA CTAaHET OCHOBHBIM B 00pa-
30BaHUU? MOXKeM JIM Mbl IEHCTBUTEIBHO OKUIATh 3HAYUTEIBHBIX U3MEHEHUH B 00pa30BaHUM, BKIIOUYAs
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u3MeHeHue napagurmel? Ecim 1a, To Kak Jiydine K HeMy HOATOTOBUThCs? Kakne HOBBIE TEHACHIIUH MOKHO
OXHJIaTh B MOOMIBHOM 00yueHuu? Jlyurie co3aaBaTh (MHOTO) HOBBIX MPHIIOKEHUH WIIH HCTIONB30BATh YKE
cymectByomue miathopmer? Kak s dekTruBHEe BCEro HANPaBISITh CTYJACHTOB B MOOMIIbHOE 00ydeHue?
Taxxe MOXKeT OBITh YMECTHO YUUTHIBATH, MIPEAIIOUUTACT JIM YUAIIUNACS aKTUBHBIN WIN peICKCUBHBIN CTHIIb
obyuenus (Hwang, Hsu and Hsieh, 2019).

Tabmuna 1.
SWOT-anaimn3 MOOHJIBLHOIO 00y4eHus!
CunbHvle cmopoHvl Cnaowvie cmoponwl
Mo6unpHbIe puIoXeHus 3pPeKTUBHO [IpenBapuTesbHOE TPOSKTUPOBAHNE,
Pa3BUBAIOT BCE SI3bIKOBbIE HABBIKH. IUIAaHUPOBAHUE U pealln3aliis HHOTAa
OTCYTCTBYIOT, HO JK€J1aTEJIbHBI.
VYyamuecs Xopomo BOCIPUHUMAKOT VYBaxkeHHe K MOTPEOHOCTSIM yUaIuXCsl.

UCTIOJIb30BaHUE MOOUIIBHBIX TEXHOJIOTHHA 1151
M3Yy4YEeHUs sA3bIKA.

VYyamuecs 601ee MOTUBUPOBAHHI K yueOe. Cy111€CTBEHHO Ba)KHBIM SIBIISIETCSA
MIPEAOCTABICHNE HECKOJIBKUX SI3bIKOBBIX
HAaBBIKOB B ayTEHTUYHBIX YCIOBUAX 00yUEHHUSI.

MoOuinbHOe 00yueHne CTAaHOBUTCS Maublit pa3mep 3KpaHa MOOMIIBHBIX YCTPOUCTB.
XapaKkTepHOH 0COOEHHOCTHIO COBPEMEHHOTO
o0OpazoBaHwusl.
[ToBbIIeHNEe KOTHUTUBHBIX CIIOCOOHOCTEN OTcyTCcTBHE 4ET0BEYECKOI0 KOHTAKTA.
YYaIIHXCSL.
[ToBbIIeHNE YPOBHS CAMOCTOSITEIIBHOCTH U BHeniHee BMemaTenbCTBO, OTBICYCHUE
YBEPEHHOCTH yYaIIUXCSl. BHUMAaHHS.
bonee nepconanuzupoBanHoe oOydeHHeE. 3aBUCUMOCTb OT MOOUJIBHBIX YCTPOUCTB.
JluBepcuuuupoBaHHbIE PECYPCHI. TexHuuecKue cI0KHOCTH.

Boszmoosrcnocmu Yeposzwi
Bosbiioit moTeHnman y MoOMIbHOTO Her scHocTH, TOMKHO TH MOOUIIBHOE 00yUeHHE
00yueHHs KaK HOBOT'O HAIpaBJICHUS B 0CTaBaThCS BCIIOMOTATEIIEHBIM CPEJICTBOM B
00pa3oBaHUM. 00pa30BaHUM WIH CTaTh OCHOBHBIM.
bricTpas paszpadorka Web 2.0, 3.0, X.0. TpyaHO OLIEHUTB, CIIEYET JIU 0KUJIATh

KapJIMHAJIbHBIX U3MEHEHUH B 00pa3oBaHuy,
BKJIFOYAsi U3BMEHEHUE MapaJIurMbl: €CIIH J1a, TO
KaK JIy4lle MOArOTOBUTHCS K 3TUM

WU3MEHEHUsIM?
CrpeMuTenbHOE Pa3BUTHE MOOMIIBHBIX U XaoTuyHas cpejia — MHOKECTBO HOBBIX
«YMHBIX» (Smart) TEXHOJIOTH. MIPUJIOKEHUH PA3IMYHOTO KauecTBa, a TAKKe
MCIIOJIb30BAHUE YKE CYLIECTBYIOIINX
mwaTGopm.

EcTb BO3MOXHOCTb JJIs ITOJIHOTO BKJIFOUEHMSI [ToTeHuManbHOE OTCYTCTBUE UHCTPYKIIMH JUISI
B 00pa3oBaHUe. yUallIKXcsl B cpejie MOOMIBHOTO 00y4€eHusl.
Hogas cpena o0yueHnus. [loTenunanpHble MPOOIIEMBI 17151 CTYJEHTOB,

IPEANOYUTAIOIINX peIIEKCUBHBIN CTHIIb
00y4Y€eHHUsl aKTUBHOMY.
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Ectb u npyrue 0030pHbIe CTaThi, MOCBAIIEHHBIE MOOMIIBHOMY 00yueHHI0. B 0630pHoii ctatse B. Klimova
OLICHUBAJIOCH 15 OPUTHHANBHBIX CTATEH, U TIOTyYSHHBIE BBIBOBI BKITIOUAIOT B ce0s ciexyrone GpaxTel. Bo-
NIePBBIX, MOOHMIIbHBIE TPUIOKEHUS AP ()EKTHBHBI B PA3BUTHUHU BCEX S3BIKOBBIX HABBIKOB, 0COOCHHO CIIOBAPHOTO
3amaca. Bo-BTOPBIX, Y yHJaluxcs MO3UTUBHOE OTHOIICHHE K UCTIOIB30BAHNIO MOOMIIBHBIX TEXHOIOTHIA JIJIst
W3yUYCHHS SI3BIKOB. B-TpeThux, yuamumecs, UCTIONIb3YIOINe MOOMIbHBIE TEXHOJIOTHHU IS U3yUEHUS SI3bIKa,
0osiee MOTUBHUPOBAHKI K 00YUEHUIO KaK B Kilacce, Tak u 3a ero npenenamu (Klimova, 2018). B. Klimova
TaKXKe MEPEeUnCiInia Kak MPeUMYIECTBa, TaK ¥ OTPAHUYCHHUS, CBSI3aHHbIEC C UCTIOJIb30BAaHUEM MOOHMILHOTO
oOyueHus B m3yuenu s3bika (Klimova, 2018).

Pe3synbrare! ncciae0BaHus MOKA3BIBAIOT, YTO MOOMIBHOE 00YUYEHNE CTAHOBUTCS BYKHOM 0COOEHHOCTHIO
00pazoBaHusl, MOCKOJIBKY 3TO OTJIMYHAS BO3MOKHOCTh M OTPOMHBIH IIar BIIEPE]], IOITOMY €ro CIEAyeT MO/-
JIepKUBaTh, OCOOCHHO Oarogapsi MpeuMyIecTBaM, KOTOPbIe OHO MPUHOCUT JUISl U3YUYECHUS aHTIIUHACKO-
TO SI3bIKa KaK MHOCTPAaHHOTO. K HUM OTHOCSATCS: MOBBIIIEHUE TO3HABATEIBHBIX CIOCOOHOCTEN ydaImuxcs,
MOTHUBAIIMSI yYAIIUXCs K 00y4eHHUIO Kak B ()OpMabHOU, Tak U B He(OpMaIbHONW 0OCTaHOBKE, CAMOCTOS-
TEJILHOCTb M YBEPEHHOCTD YYAIIUXCS, a TAKXKE TOT (aKT, 4TO 3TO CIIOCOOCTBYET MEPCOHATUZUPOBAHHOMY
0OyYEHHIO U TIOMOTAET YYaIUMCS C HU3KUM YPOBHEM YCIIEBAEMOCTH JOCTHYb CBOMX YUEOHBIX Lieseil. XoTs
9TO KaxeTcst 3PPEKTUBHBIM B LEJIOM, KeJAaTeIbHO MPOSKTHPOBATH, INITAHUPOBATh M BHEIPSITH MOOMIBHOE
00y4eHHE C OCTOPOKHOCTBHIO, B COOTBETCTBHH C IOTPEOHOCTAMH YUAIIUXCS, U MPEIOCTABISATH BOZMOXKHO-
CTH Pa3BUTHS HECKOJIBKHX SI3BIKOBBIX HABBIKOB B QY TECHTUYHBIX YCIOBUSAX O0yUYCHHUS.

OrpannyeHus 3Toro 0030pa 3akIIOUaIOTCs B PA3TUYHBIX METOIOJIOTHIX, IPOBEICHHBIX B BBISBICHHBIX
WCCIICIOBAaHMAX, a TAK)KE B PA3HBIX MPEIMETHBIX BbIOOpKax (Bapbupytomuxcs ot 10 (Hao et al., 2019) no
140 (Leis, Tohei and Cooke, 2015)) u ricciienoBaHuM pa3TMYHBIX S3BIKOBBIX HABBIKOB. Ha Ham B3riis, Oymy-
MM UCCIICIOBAHMUS JOJDKHBI OBITH COCPEIOTOUYEHBI Ha 3()(HEKTHBHOCTH MCIIOIB30BAHHSI MOOMIIBHBIX TPHIIO-
KEHUH U151 00y4SHHSI BCEM YETBHIPEM SI3BIKOBBIM HaBBIKAM B KOHTEKCTE YCIIEBAEMOCTH yUaIIUXCS.
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